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CHAPTER I 
INTRODUCTION 
Statement of the Problem 
The purpose of this study was to determine current prac-
tices, trends and problems in the organization and operation 
of the cooperative-training programs in retail selling in 
the publio high schools of the Middle Atlantic States and 
Washington, D.C. 
Analysis of the Problem 
The following subordinate problems were included in this 
study: 
1. To determine the general organization and setup of 
the cooperative retail-training programs in the 
Middle Atlantic States and Washington, D.C. 
2. To determine the types of curricula under which the 
cooperative retail-training programs are operated 
3. To determine the factors which are considered in 
deciding the eligibility of the pupils who wish to 
enroll in the programs 
4. To determine the factors considered in selecting a 
cooperating store 
5. To determine the subjects included in the cooperative-
training programs and the preparatory curricula 
6. To determine the methods of subject-matter presentation 
7. To determine the adequacy of instructional materials 
and facilities available to teacher-coordinators 
8. To determine the methods used in evaluating pupils ' 
store work 
9. To determine the importance of the problems involved 
in the operation of the cooperative-training programs 
10. To determine the phases of the cooperative-training 
programs which teacher-coordinators feel should be 
improved, and to determine the importance of the need 
for improvement of these phases. 
Delimitation of the Problem 
The study was limited to the retail selling courses 
conducted on a cooperative basis in the public high schools 
and did not included general courses in retail selling or 
salesmanship. 
The study was limited in geographical area to the 
cooperative-training programs in retail selling in the high 
schools of the Middle Atlantic States and Washington, D. C. 
Definition of Terms 
To clarify the connotation of several terms used in this 
research study definitions are given. All of the definitions, 
with the exception of one, were obtained from the Dictionary 
of Education.l 
Distributive occupations. Those occupations 
concerned with making available to . consumers the 
goods and services produced by others, for example, 
retail and wholesale selling, jobbing, and various 
types of advertising. 
Cooperative education. Alternation of study 
on the campus with off-campus jobs, the two being 
so planned that each contributes definitely to the 
student's education. 
Cooperative plan, alternate. A plan for the 
budgeting of time in cooperative classes in which 
each student is paired with another on the same job, 
one student working full time for a specified num-
ber of days or weeks and then returning to school 
while his alternate takes his place for the same 
length of time. 
Cooperative plan, nonalternate. A plan for 
the part-time work of cooperative pupils that 
assigns only one pupil to each job and allows him 
to work on a regular schedule of hours for the 
whole period of the cooperative course. 
Cooperative student. A student who attends 
a vocational school or class on a part-time basis 
and spends approximately an equal amount of time 
working in an industry or business in his field 
of study; usually receives school credit and pay 
for his work. 
Monroe2 in the Encyclopedia of Educational Research 
gives the following definition of distributive education: 
1. Good, Carter V., Editor, Dictionary of Education, McGraw-
Hill Book Company, Inc., New York and London, 1945, p. 391. 
2. Monroe, Walter s., Encyclopedia of Educational Research, 
1950, p. 121. 
Distributive education includes the pre-service 
training of persons who desire to enter occupations 
concerned with the marketing and merchandising of 
goods and services and the in-service training of 
those engaged in such occupations. It is concerned 
with the many areas devoted to the distribution of 
goods and services to the ultimate consumer. 
Justification of the Problem 
Although for some years educators have reali zed the 
importance of cooperative education for increasing the effi-
ciency of training for retail selling occupations, schools 
have been hesitant to introduce such programs. The idea of 
cooperative education is still comparatively new, and admin-
istrators are not agreeable to inaugurating a program which 
is yet untried. 
As Spencer B. Amesl states, "Part-time or full-time work 
experience programs are still too few to set an established 
ideal pattern, though the success of some indicates that many 
anticipated difficulties can be surmounted." Lately, some 
research has been conducted in this field to acquaint business 
educators with the successful organization and operation of 
the programs now functioning. When administrators have been 
made aware of the values of cooperative retail training, these 
programs will become more widespread and vocational students 
will be better equipped to enter the business world. 
I 
1. Ames, Spencer B., "New Jersey State Survey," American 
Business Education, Vol. VI, No. 1, October, 1949, pp. 21-22. 
4 
Very little worth-while research has been com~leted in 
the field of coo~erative-training ~rograms in distributive 
education. The value of this research becomes more im~ortant 
as the need for the ado~tion of coo~erative ~rograms grows 
increasingly larger. A ~revious study has been made of the 
~rograms in retail selling in New England, but little has been 
done to investigate the ~rograms in o~eration in the high 
schools of the Middle Atlantic States and Washington, D.C. 
New York, es~eeially New York City, has been surveyed to some 
extent, and an investigation has been conducted by the State 
5 
of New Jersey to determine the effectiveness of these ~rograms 
and the teachers' o~inions relative to the ado~tion and im~rove­
ment of them. 
An attempt will be made to compare Mauriello's findings 
in the New England schools with those of this study in order 
to determine what trends and ~ractices are common to both 
New England and the Middle Atlantic States and Washington, D.C. 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
Several research studies have been written on the investi-
gation of the organization and evaluation of cooperative retail-
selling programs now in operation. 
In 1944, Harold E. Shapirol conducted a survey of the pro-
grams in '!assachusetts. At that time 12 part-time, reimbursable 
programs were in operation in the public secondary schools of 
Massachusetts. The first program was organized in 1937, and 
the latest program in 1943. Even at that time a noticeable 
absence of boys from these programs was evident. 
All of the teacher-coordinators included in Shapiro's 
study reported the one-year program was in operation at 
their schools. Ten coordinators reported that the non-
alternating form of program was the most commonly used. In 
these ten schools, the teacher-coordinators stated that 
students spent from 12! to 17t hours in school and from 25 
to 33 hours at work per week. The following were listed as 
determinants of eligibility of students for the program by 
the teacher-coordinators: chronological age (16), school 
grade (12), school marks, and selection by merchant and 
teacher. 
1. Shapiro, Harold E., nPart-Time Cooperative Retail-
Selling Programs in the Secondary Schools in Massachusetts," 
Unpublished Master's Thesis, Boston University, 1944, 112 pp. 
Four sehools reported that a preparatory eurrieulum 
was offered. One of these sehools offered six subjects in 
the preparatory curriculum; one offered three subjects; one 
offered two subjects, while the fourth ineluded only one sub-
ject. All four schools included retail selling in the 
preparatory curriculum. A general agreement existed as to 
subjects ineluded in the cooperative-training program. Eight 
teacher-coordinators believed a preparatory curriculum should 
be started if one was not already in operation. 
The teacher-coordinators unanimously reported that the 
method of instruction they used was class discussion of the 
problems eneountered by the pupils in their work aetivities. 
The most commonly used means to evaluate students' store 
work were (1) rating sheets by employers, (2) teacher-merchant 
conferenees, and (3) teaeher's observation of the pupil at work. 
The two faetors most frequently considered in the selection 
of a cooperating store were (1) prospects for permanent employ-
ment in the store after training, and (2) full cooperation from 
the store. Teacher-coordinators felt that the outstanding 
deficiencies were low intelligence, weak eommand of the funda-
mental processes, laek of initiative, and lack of desirable 
personal characteristies. One phase of the program that needed 
improvement was the method of deciding the eligibility of the 
pupils who wish to enroll in the program. 
7 
Shapiro's thesis indicated the practices and trends 
that were common in 1944 in the secondary schools of 
Massachusetts. Although 12 schools seem too few to give 
any positive indications, Mauriello'sl study in 1949 showed 
that many aspects of the programs remained unchanged. 
In 1949, Dorothy :Mauriello conducted a study "to deter-
mine current practices, trends, and problems found in the 
cooper ative-training programs in retail selling in the public 
high schools of New England."2 · At that time 33 programs were 
i n operation, 25 of which were included in the survey. 
The results of this study showed that the number of boys 
enrolled in these programs was still comparatively small. 
The classes ranged in size from 12 to 40 students. The 
8 
majority of teachers included in this study desired less than 
25 students in order to guard against coordination difficulties. 
Consistent with the results of Shapiro's survey, 72 per 
cen t of the high schools carried out the cooperative-training 
programs in . retail selling in one year. Only 11 teacher-
coordinators indicated the inclusion of a preparatory curri-
culum. The nonalternating form of program was the most 
fre g_uently used. 
The students spent from 18 to 29 hours in school and 
f r om 25 to 38 hours at work per week. 
1. Maur iello, Dorothy M., nA Study of the Cooperative-
Training Programs in Retail Selling in the High Schools of New 
England," Unpublished Master's The s is, Boston University, 1949, 
122 pp. 
2. Ibid., p. 1. 
Again the teacher-coordinators stated that the most 
frequently used method df subject-matter presentation was 
class discussion of the problems encountered by students in 
their work activities. The subjects most frequently mentioned 
as being included in the cooperative-training programs were 
salesmanship and retail selling, advertising and display, and 
business and store arithmetic. 
b~y different textbooks were used in the cooperative-
training programs in retail selling in New England. Only 10 
teacher-coordinators had actual demonstration laboratories, 
but 11 others used their classrooms as laboratories. A 
majority of teachers indicated that the teaching materials at 
their disposal needed revision and reorganization. The chief 
method of selecting teaching materials was teacher investiga-
tion of new store methods and materials. 
, In agreement with Shapiro's results, observation of 
students on the job was the most common method used to evaluate 
students' work. The main problems of teacher-coordinators were 
unfavorable influence of other workers in the store on the 
student trainee, immaturity of students, and limited store posi-
tions available. 
In their own evaluations of their cooperative-training 
programs, teacher-coordinators stated that the following areas 
needed improvement: teaching materials used in the program, 
methods used in considering students for participation in the 
programs, and the need of more cooperation and reciprocal work 
from merchants. 
9 
J.., n - ~ . ' 
A similarity of results existed between Shapiro's and 
Mauriello's studies on many points. In the five intervening 
years some phases of the programs had not been altered or 
reorganized in any way. Of pa.rticular note is the fact that, 
although the cooperative-training programs in retail selling 
have been in operation for many years, administrators and 
teachers still fail to make this type of training attractive 
for boys. 
Previous to Mauriello's study, in 1948, a study was con~ 
dueted to determine the extent of cooperation between business 
and business education. This survey was made by Dayl and the 
following were the purposes: 
1. To show the need of greater cooperation 
between business and business education. 
2. To determine the extent business education 
has sought the cooperation of business in improving 
the methods of teaching business subJects; to state 
the criticisms made by business education of 
business. 
3. To present the criticisms made by business 
of business education; to determine the extent 
business has cooperated with education for the 
purpose of producing better qualified business 
workers. 
4. To show the results of close and harmoniou~ 
relations between business education and business. 
The questionnaire used in this study was sent to 142 
superintendents of schools in 36 states including the 
1. Day, Francis X., "A Study of the Cooperation between 
Business Education and Business," Unpublished Master's Thesis, 
Boston University, 1948, 78pp. 
2. Ibid., pp. 1- 2. 
District of Columbia. These questionnaires for the schools 
were marked for the Supervisor of Business Education. The 
questionnaires for business were sent to 187 business organi-
zations located in the same 36 states including the District 
of Columbia. These questionnaires were marked for the 
attention of the Director of Personnel. 
11 
The results of this survey brought forth again the age-old 
criticism that business education departments fail to produce 
properly trained workers. According to this survey, the busi-
nessmen felt that one reason that business education failed to 
meet the needs of business was because very few advisory 
committees which include businessmen were available to advise 
business education students of job requirements and opportu-
nities. Forty-one per cent of the business firms included in this 
study operated a cooperative-training program in conjunction with 
the local school system, and the businessmen felt that this 
plan gave them a better opportunity to select future employees. 
They also felt that large school systems should find no diffi-
culty in finding suitable business organizations that would be 
willing to cooperate. 
Among the recommendations in Day's survey was that 
cooperative-training programs should be established in more 
school systems. Both the businessmen and educators felt that 
students, working under such a plan, could help the school 
to better understand the problems which its graduates will 
meet, and, at the same time, school officials could make an 
analysis of job requirements. 
Cooperative-training programs in retail selling aid 
in making vocational teaching more effective and in supplying 
the employers with better trained workers. As is stated in 
the Encyclopedia of Educational Researchl, 'flrhe central pur-
pose of distributive education is the development of a pro-
gram of training that will improve the competence of those 
serving the consumer. Attainment of this objective in terms 
of well-trained personnel will benefit the consumer, the dis-
tributor and business in general." 
Some magazine articles have been written in recent years 
which describe the cooperative-training programs now in opera-
tion and the effectiveness of such programs. In his 1949 
annual report to his superintendent, John c. Frakes2 , Super-
visor of Distributive Education in Cleveland, Ohio, gave a 
description of the organization and operation of Cleveland's 
distributive education program. The present cooperative plan 
has been in existence since 1941. Th enrollment in the fall 
term of 1948 was 85 students, 74 girls and 11 boys. Here again 
there is a noticeable absence of boys enrolled in the program. 
These 85 students came from the 11 public high schools in 
1. Monroe, Walters., Encyclopedia of Educational Research, 
1950, p. 121. 
2. Frakes, John C., 11Distributive Education in the Cleve-
land Public Schools," Business Education World, December, 1949, 
pp. 181-184. 
Cleveland. Glasses are held in the Board of Education building, 
which is located in the main business district. 
These students are trained under four teachers who teach 
in the forenoon and supervise students on the job in the after-
noon. The subjects included i .n the cooperative-training pro-
gram in retail selling are merchandise information, retail 
salesmanship, fashion art and window display, interior decora-
tion, store operation, and speech for business. 
Two teaching methods used in the Cleveland program are 
(1} talks by specialists who give students the benefit of their 
knowledge and experience, and (2) field trips to factories to 
see how some of the clothes they sell are manufactured. 
The program is operated on a one-year basis, and the 
nonalternating form of program is used. The students' eli-
gibility to enroll is determined by a screening process. The 
first step is student application. The school credits of the 
applicants are then checked to see that state and school require-
ments are met. The final step of the screening process is the 
selection by the cooperating stores themselves. After all data 
about the applicants has been gathered and tabulated, a meeting 
is arranged for representatives of the personnel departments of 
the stores to interview the applicants. Each pupil is rated by 
the store representatives. If an applicant is rated as unemploy-
able, she is automatically ineligible for the program. 
The cooperating store must be willing to conform to the 
state requirements. Stores are required to furnish a minimum 
of 15 hours of employment per week, and the employers are not 
allowed to work students more than 48 hours per week, 
including time spent in school. 
The cooperative plan has been very successful in the 
Cleveland Public Schools. The program has been advantageous 
to both the schools and the stores. This fact is attested 
to by the following quotation from Frakes'l report. 
The attitude of the stores is illustrated by 
the following excerpt from a letter received from 
the personnel director of a large department store. 
'These young people, with their fine background of 
retail training, are easily picked out by managers 
of departments in which they work, and become 
wanted employees. When they are graduated into 
full-time work, they are already months ahead of 
other high school graduates in training and experi-
ence.' 
Frakes feels that this type of training keeps some 
pupils in school who would have to drop out because of finan-
cial reasons. He also believes that the cooperative-training 
program provides another opportunity for the pupil to find 
himself. 
In the secondary business districts in Cleveland, 
openings are available in such business firms as grocery 
stores, bakeries, dry~cleaning establishments, gasoline sta-
tions, and drugstores. Distributive education classes are 
organized in the high schools - located in these districts·. 
These distributive education pupils are under the direction 
1. Ibid., p. 185. 
of a teacher-coordinator who teaches vocational subjects in 
the forenoon and supervises the students on the job during the 
afternoon. The setup of these classes is mueh the same as 
that of the classes which are held in the Board of Education 
building, 
The cooperative-training programs are also in operation 
in the field of office occupations. Many magazine articles 
have been written about these cooperative programs in office 
occupations. Helen Hearn'sl article is representative of the 
plan used by other cities and towns. This article describes 
the setup of the Baltimore work-study plan. The organization 
of the program is very much like that of the cooperative-
training programs in retail selling. 
A student may take this training during any semester of 
the last two years of the business education course but the 
last semester of the twelfth grade is preferred. 
A central coordinator operates the program. She makes 
initial contacts with the employers, confers with students, 
makes suggestions for the improvement of the program, and 
develops the forms for reports on students by teachers and 
employers. The coordinator constantly visits the students at 
work and, with the employer, straightens out any on-the-job 
problems of the students. 
1 5 
1. Hearn, Helen T., "Baltimore Work-Study Plan in Business 
Education," The Balance Sheet, December, 1950, p. 149· 
......... 
The alternating form of program is conducted on a one-week 
basis. Students must abide by the rules and regulations of the 
office in which they work. They receive the minimum salaries 
for beginning jobs in the organization. The Baltimore plan is 
offered on a voluntary basis. The only students enrolled in 
the cooperative-training program are those interested in gain-
ing trainipg and experience in an actual office situation. 
After interviews with the students to determine students• 
interests and job preferences, and after checking students• 
scholastic records, the placement counselors refer them to 
employers. The final selection is made by the merchants and 
students. After placement is made, the coordinator visits and 
confers with the student and employer. 
The coordinator maintains records for each student in 
school and on the job. A skill and technique form and a per-
sonal rating form filled out by the employers for each student 
are kept on file. The teachers also fill out reports on the 
students, such as an improvement chart and a job-suggestion · 
chart. Several reports are also filled out by the students. 
1 6 
The coordinator reports to the employer and to the school several 
times during the student's training period. 
The advisory council consists of businessmen, many of whom 
employ the cooperative trainees. 
publicity, and offer suggestions. 
These men give talks, prepare 
They meet once a month to 
discuss the problems of the businessman and the school. Publi-
city pamphlets are released monthly and mailed to about 500 
Baltimore firms. 
The number of students enrolled in this cooperative-training 
program in office occupations has increased each term since its 
initiation. Employers are hiring more trainees each term because 
they have realized an economy of money and employer time. Accord-
ing to Hearn, the results of the Baltimore work-study plan have 
been satisfactory to both the school and the employers. 
In his article on the progress of distributive education, 
Richert1 gives an overall picture of distributive education 
throughout the country. nDistributive education is now accepted 
as one of the five major fields of vocational education."2 He 
points out that during the past 12 years, distributive education 
has expanded and has come to the forefront in education. With 
a large number of people engaged in the wholesaling and retailing 
occupations, the importance of distributive education has become 
apparent. The majority of the employees enter the distributive 
occupations from high school, and it has become the duty of the 
high school to provide effective training in the distriQutive 
occupations. 
Richert ~uotes the following figures to show the growth of 
Federally aided distributive education cooperative part-time 
1. Richert, G. Henry, "The Nation-Wide Progress of Distri-
butive Education,'t Business Education World, September, 1950, 
pp. 15-17. 
2. Ibid., p. 15. 
18 
classes in the United States in the past 12 years. ~In 1938, 
3,600 students were enrolled in Federally aided cooperative part-
time classes. In 1949 the enrollment had increased to 26,123. 
In 1950 approximately 1,300 high schools in 43 states were con-
ducting programs of th~s kind.nl 
Although the Federal government, under the George-Barden 
Act, provides financial aid to the cooperative-training programs 
in distributive education, many programs are operated without 
Federal assistance. Each year 350,000 to 400,000 high school 
graduates enter the distributive occupations, and, naturally, 
Federal aid cannot subsidize the training of all these young 
people. 
With the aid of influential organizations this training is 
being encouraged. The National Federation of Sales Executives 
sponsors a program each year called "Selling as a Career". The 
purpose of this program is to make business, the government, 
schools, students and parents aware of the importance of selling. 
An important feature of this program of the Federation is a con-
test on "Selling as a Career" which is open to high school stu-
dents. The students writing the best essays on the subJect 
receive local prizes, and the winning essays are forwarded to 
National Federation headquarters to be considered for the 
national prize. The American Marketing Association is promoting 
general sales and retail training in high school. 
1. Ibid., P• 16. 
i a 
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General salesmanship and retailing as a vocation must be 
sold to the students and the parents. Public relations must be 
improved so that this type of training will become more attrac-
tive. Cooperative training must be expanded so that teachers 
can make the vocational subjects more meaningful and practical 
for the students enrolled in the distributive education program. 
To emphasize his belief that distributive training is an 
important part of the whole picture of distribution in the United 
States, Richert states: 
The right kind of sales and retail training will 
not only facilitate the distribution of goods and ser-
vices to consumers in a manner satisfactory to them but 
will also help the young men and women trained secure 
jobs that pay reasonably well and that offer possibi-
lities for the future. Satisfactory job placement is 
becominf an increasingly important matter for young 
people. 
Richert also feels that more aid and support should be 
given to distributive education and the cooperative-training 
programs to insure real progress in improving American distri-
bution practices and in serving the American consumer. 
1. Ibid., p. 17. 
CHAPTER III 
PROCEDURES USED IN GATHERING DATA 
Various procedures we r e used to gather background 
material and the actual data necessary to study the cooperative-
training programs in retail selling in the high schools of the 
Middle Atlantic States and Washington, D.C.; 
1. Magazines, books, pamphlets and research studies 
pertaining to distributive education and cooperative 
programs were investigated to obtain a background 
for this study. 
2. The names of the State Supervisors of Distributive 
Education in the Middle Atlantic States and the 
Divisional Supervisors in Washington, D.C., were 
obtained. 
3. Letters were sent to the state supervisors requesting 
the names of the high schools in which cooperative 
retail-training programs were conducted and the names 
of the teacher-coordinator of each program. 
4. The questionnaire used in a previous study by 
Mauriello1 was revised and reorganized for use in 
this investigation. 
1. Mauriello, Dorothy, "A Study of the Cooperative Train-
ing Progr ams in Retail Selling in the High Schools of New 
England,~ Unpublished Master's Thesis, Boston University, 1949, 
122 pp . ' 
5. The checklist and letter of transmittal were sent 
to the 149 teacher-coordinators of cooperative-
training programs in retail selling in the high 
schools of the Middle Atlantic States and Washington, D.C. 
6. A follow-up letter was sent to the teacher-coordinators 
in the high schools of the Middle Atlantic States and 
Washington, D.C.,who failed to reply to the checklist. 
Ninety-one, or 61 per cent, of the checklists were 
returned. 
7. The responses of the teacher-coordinators to the 
checklists were tablulated and analyzed. 
8. Summary and conclusions were formulated based upon 
the findings of the checklist. 
Procedures Followed in Locating the 
Cooperative-Training Programs in Retail Selling 
Mr. Harold E. Shapiro, State Supervisor of Distributive 
Education in Massachusetts, was contacted to obtain a list of 
the names and addresses of the _Supervisors of Distributive 
Education in the Middle Atlantic States and Washington, D.C. 
Re sent the desired information and also requested a report on 
the findings of the research study. Mr. Shapiro said that he 
would willingly cooperate if he could be of any further 
assistance. 
A letter was sent to the Supervisors of Distributive Edu-
cation as listed by Mr. Shapiro. 
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From the letter sent to the State Supervisors of 
Distributive Education the names of the teacher-coordinators, 
high schools and cities were obtained. According to these 
letters, 149 schools were listed as conducting cooperative-
training programs. For a listing of the schools, cities 
and states in which the programs were operated in the Wdddle 
Atlantic States and Washington, D.C., see Appendix F. 
Six programs of distributive education were found in 
the high schools of Delaware; two were found in Maryland; 
thirteen in New Jersey; seventy-seven in New York; forty-five 
in Pennsylvania; and six in Washington, D.C. The majority 
of schools in New York which reported no cooperative-training 
programs had at one time conducted such programs but were 
forced to abandon them for various reasons. 
Procedures Followed in Building the Checklist 
A survey of the cooperative retail-training programs in 
the high schools of New England had been conducted by Mauriello 
in 1949. The checklist used in this study was the basis of 
the checklist for the research study conducted in the Middle 
Atlantic States and Washington, D.C. 
In the light of the findings and conclusions of the New 
England and oth,er studies, and with the suggestions of other 
business education teachers and students, the original check-
list was reorganized and revised for this study. 
2 3 
The checklist, as revised, consisted of four divisions: 
first, the organizational aspects of the program; second, 
content of the program; third, the evaluation of the program; 
and fourth, the needs of the program. The majority of ques-
tions on the checklist could be answered by a check mark 
and/or by a short answer. 
Percentage of Checklists Returned 
The questionnaires were mailed out in two groups; the 
second group being mailed two weeks after the first. Three 
weeks elapsed after the mailing of each group before follow-
up cards were sent. Seventy-eight replies were received from 
the 149 schools to which the checklists were sent. These 
replies constituted 52 per cent of the questionnaires mailed 
out. 
Follow-up cards were mailed to the 71 teacher-coordinators 
who failed to respond. Thirteen more replies were received as 
a result of the follow-up cards. Therefore, 91 replies, or 
61 per cent of the questionnaires, were returned. 
CHAPTER IV 
THE RESULTS OF THE QUESTIONNAIRE 
Organizational Aspects of the Program 
In the Middle Atlantic States and Washington, D.C., 
149 schools offered a cooperative-training program in distri-
butive education. Ninety-one of these schools replied to 
the questionnaire. 
Table I shows the population of the cities and towns in 
which the cooperative-training programs were conducted, and 
the year of initiation of each program. Twenty-three of the 
programs were offered in cities and towns with a population 
of over 250,000 people, while 22 programs were in operation 
in cities and towns with a population ranging from 5,001 to 
20,000 people. Twenty-one programs were offered in cities 
and towns with a population of 20,001 to 50,000. 
Obviously, in the larger cities, more job opportunities 
are available, and a program of this type is more feasible. 
In towns of 5,000 and under, only four programs were offered, 
which indicated that the cooperative-training plan is not 
adaptable in sparsely populated districts. 
Of the schools reporting, the first program was established 
in 1927, and the latest one to come into existence was in 1950. 
Eight teacher-coordinators failed to state the year their 
TABLE I 
NUMBER OF SECONDARY SCHOOLS OFFERING THE 
COOPERATIVE-TRAINING PROGR~~ IN RETAIL 
SELLING ACCORDING TO POPULATION AND 
THE. YE.ARS THE PROGRAMS WERE ESTABLISHED 
Year 5,000 5,001 20,001 50,001 100,001 
or to to to to 
Under 20,000 50,000 100,000 250,000 
1927 0 0 0 1 0 
1933 0 0 0 0 1 
1935 0 1 0 0 0 
1937 0 0 0 0 0 
1938 0 0 0 0 0 
1939 0 1 0 0 1 
1940 0 1 2 1 0 
1941 0 1 2 3 2 
1942 0 3 2 2 0 
1943 1 2 1 0 0 
1944 0 1 2 0 0 
1945 1 2 3 0 0 
1946 0 0 2 0 1 
1947 0 4 1 0 1 
1948 1 1 0 0 3 
1949 1 3 4 2 1 
1950 0 0 1 0 0 
Did not 
Respond 0 2 1 1 1 
Total 4 22 21 10 11 
2 5 
0 
Over t 
250,000 a 
1 
0 1 
0 1 
0 1 
2 2 
1 1 
1 3 
2 6 
3 11 
4 11 
1 5 
1 4 
2 8 
0 3 
1 7 
0 5 
2 13 
0 1 
3 8 
23 91 
26 
~rograms were established. In cities with a population o~ 
over 250,000, more than half of the programs included in 
this study were started by 1942; in towns of 5,000 and under, 
the first program was established in 1943. These stati~tics 
indicate that the introduction of the cooperative-training 
~lan in smaller towns is still com~aratively recent. 
Table II shows the number of programs in the Middle 
Atlantic States and Washington, D.C., according to ~o~ulation 
and student enrollment. The largest program had 158 students 
enrolled and was conducted in a city with a ~opulation o~ 
over 250,000. The smal lest ~rogram cons is ted ·of nine students 
and wa s conducted in a town with a ~opulation between 5,001 
and 20,000 people. Nine teacher-coordinators re~orted an 
enrollment of 25 students; seven of these programs were con-
du cted in cities with a population of over 250,000. 
A majority of the cooperative-training programs had an 
enrollment of 30 students or less. Teacher-coordinators 
felt that the average enrollment should be 25 students or 
less and that the maximum number of students allowed to 
enroll should be 30. In Pennsylvania, a legal requiremen t 
exists limiting the enrollment in the cooperative-training 
programs to 30 students. Four teacher-coordinators did 
not answer this question. 
-- - - --
Stud .. 
Enroll. 
158 
1:33 
'"iS 
77 
74 
67 
62 
t;(j 
56 
55 
52 
50 
45 
43 
38 
35 
:34 
31 
30 
29 
28 
2'"i 
2b 
25 
24 
23 
~2 
21 
19 
18 
l 7 
I t; 
15 
14 
I I g 
0 
Reply 
Total 
TABLE II 
1\TUIVffiER OF PROGRAMS IN THE MIDDLE ATLANTIC ST TES 
Al~D WASHINGTON, D.C., ARRANGED 
ACCORDING TO POPULATION .AND STUDENT EI'ffiOLLIVJENT 
5,000 5,001 20, 001 50,001 100,001 Over 
or t o t o to to 250 , 000 
Under 20 ,000 50 , 000 100,001 250,000 
0 0 0 0 0 1 
0 0 1 0 0 0 (j 0 1 0 0 0 
0 0 1 0 0 0 
0 0 0 0 0 0 
0 0 0 0 1 0 
0 0 0 0 1 0 (j 0 0 0 1 (j 
0 0 0 0 1 0 
0 0 1 0 0 1 
0 0 1 0 0 0 
0 0 0 0 0 1 
0 0 1 0 0 0 
0 1 0 0 0 0 
0 0 1 0 0 0 
1 2 0 1 0 1 
0 0 1 0 I 0 
0 0 1 1 0 0 
0 1 2 0 0 1 
0 0 0 1 0 2 
0 1 1 0 0 2 
0 1 1 0 I 1 
0 2 1 0 0 0 
0 0 1 1 0 7 
0 2 1 0 0 1 
0 0 1 0 0 I 
(j 3 1 1 I (j 
0 1 0 1 1 0 
0 1 1 1 1 0 
0 2 0 0 0 1 
1 0 0 0 0 0 
0 0 1 1 1 (j 
1 0 1 1 0 0 
1 2 0 0 0 0 
0 0 0 0 1 0 
0 1 0 0 0 (j 
0 2 0 1 0 1 
4 22 21 ' 10 11 23 
Tot. 
Pro-
grams 
1 
1 
1 
1 
2 
1 
1 
1 
1 
2 
1 
1 
I 
1 
1 
5 
~ 
2 
4 
3 
4 
4 
3 
9 
4 
2 
b 
3 
4 
3 
1 
3 
3 
3 
1 
I 
4 
91 
Table III lists the number of boys and girls who were 
enrolled in the cooperative-training programs in retail 
selling in the Middle Atlantic States and Washington, D.C. 
The fact that 1,319 boys were enrolled in these programs 
showed that this type of training is being made attractive 
to the boys. In one program, 139 boys were enrolled, 
although the largest number of girls enrolled in any one 
program was 56. 
The smallest number of boys and the smallest number 
of girls enrolled in any single program was three. Twelve 
teacher-coordinators reported seven boys enrolled in their 
cooperative-training programs in retail selling. Seven 
teacher-coordinators reported nine girls enrolled in 
each of their programs. 
Of the schools included in this study, two cooperative-
training programs had no girls enrolled, and three programs 
had no boys enrolled. Four teacher-coordinators failed to 
state how many boys and girls were enrolled in their 
cooperative-training programs in retail selling. 
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Number 
of 
Programs 
1 
1 
1 
1 
1 
1 
1 
1 
2 
3 
5 
4 
2 
2 
5 
3 
5 
3 
3 
6 
1 
1 
5 
3 
4 
7 
5 
2 
2 
1 
1 
1 
2 
4 
Total 
TABLE III 
THE NUMBER OF BOYS AND GIRLS ENROLLED 
IN THE COOPERATIVE-TRAINING PROGRAMS IN 
RETAIL SELLING IN THE MIDDLE ATLANTIC 
STATES AND WASHINGTON, D.C. 
Number Total I~umbe r Number 
of Nu mber of of 
Girls of Girls Programs Bo~s 
56 56 1 139 
51 51 1 55 
42 42 1 52 
39 39 1 47 
36 36 1 45 
33 33 1 43 
31 31 2 35 
30 30 1 33 
27 54 1 31 
25 75 5 25 
24 120 1 20 
23 92 2 19 
22 44 3 18 
21 42 1 17 
20 100 5 15 
19 57 3 14 
18 90 2 13 
17 51 5 ' 12 
16 48 3 11 
15 90 7 10 
14 14 4 9 
13 13 6 8 
12 60 12 7 
11 33 7 6 
10 40 3 5 
9 63 4 4 
8 40 1 3 
7 14 3 0 
6 12 4 No 
5 5 Re_l)_1_X_ 
4 4 
3 3 
0 0 
No 
Rep 1y 0 
1,482 
29 
Total 
Number 
of Boys 
139 
55 
52 
47 
45 
43 
70 
33 
31 
125 
20 
38 
54 
17 
75 
42 
26 
60 
33 
70 
36 
48 
84 
42 
15 
16 
3 
0 
0 
1,319 
Table IV shows the length of the cooperative retail-
selling programs included in this study. 
TABLE IV 
LENGTH OF THE COOPERATIVE RETAIL-SELLING PROGRAMS 
Length 
One-Year Study 
Two-Year Study 
One or Two-Year Study 
One Semester 
Total 
Number of Schools 
59 
28 
3 
....i 
91 
Per Cent 
65 
31 
3 
___1. 
100 
Of the 91 schools responding, 59 operated their cooperative-
training programs on a one-year basis. Many of the coordinators 
felt that one year was sufficient training on the job because, 
even though they did not offer a preparatory curriculum as 
such, some courses in retailing and salesmanship were required 
for eligibility to enroll in the cooperative-training program 
in retail selling. 
Table V indicates the changes in the length of the 
cooperative-training programs. Eighty-one schools reported 
no change in the length of the program. Four schools reported 
a change of the one-year program to the two-year program. 
Coordinators gave the following as the reasons for changing 
the length of their programs: (1) increased enrollment; 
(2} preparation for retail training started earlier in high 
school; (3) prerequisite of Retailing I offered in the first 
year; and (4) provision of two-year group for general diploma 
students. 
TABLE V 
CHANGES IN THE LENGTH OF THE COOPERATIVE-TRAINING PROGRAlffi 
Change Number of Schools 
No change made 81 
One-Year to Two-Year Program 4 
Two-Year to One-Year Program 3 
Three-Year to Two-Year Program 1 
Change not designated ~ 
· Total 91 
Three coordinators reported a change from the two-year 
to the one-year program. The following were their reasons 
for the change: (1) lack of adequate enrollment; (2) pro-
vision for longer and better preparatory training; (3) offer-
ing of a salesmanship course in the second year. One school 
changed from the three-year to the two-year program, the 
• ... ..!. 
reason being that personality training is an added requirement 
for every sophomore. Two schools failed to give any reason for 
changing, nor did they indicate how their programs were changed. 
One coordinator stated that in her school the program was 
offered on a one-, two-, or three-year basis. The program 
was originally conducted on a one-year basis but was changed 
because of a need for better training in retailing subjects. 
Another coordinator indicated that the program in her school 
will be changed from a one-year to a two-year program next 
year. The reason advanced for this change was as follows: 
ttif retailing is a ~rofession, a better training program is 
needed.'' 
TABLE VI 
FORM OF THE COOPERATIVE RETAIL-SELLING PROGRAMS 
Form Number of Schools Per Cent 
Nonalternating 83 92 
Alternating 4 4 
Nonalternating and 
alternating 2 2 
No reply 2 2 
Total 91 100 
As shown in Table VI, 83 coordinators replied that the 
nonalternating form of progr~n was in use at their schools. 
Two teacher-coordinators indica ted the use of both the non-
12 
alternating and alternating forms of program at their schools. 
Perhaps the nonalternating form is more suitable to employers, 
but many educators still believe that the alternating plan 
is more profitable from the student's viewpoint. 
Table VII indicates the changes made in the form of the 
coo~erative-training programs. Eighty-nine schools reported 
no change in the form of program since establishment. 
TABLE VII 
CHANGES IN THE FOIDJI OF THE COOPERATIVE-TRAINING PROGRAMS 
Change 
No Change made 
Nonalternating to alternating 
Work during a.m. to work 
during p.m. 
Total 
Number of Schools 
89 
1 
J. 
91 
One school changed from the nonalternating to the alternating 
form of program because of employers' requests. Another 
coordinator replied that, although no change in the actual 
form of program had taken place, the working hours had been 
changed from the morning to the afternoon and evening. This 
change was made to make the hours of school work coincide 
with regular school hours. In another school, where students' 
work hours began at 3:30p.m., which was the close of the 
school day, trainees were given the entire afternoon to work 
as this plan was convenient to both students and store owners. 
Table VIII shows the number of hours spent in school and 
at work under the cooperative-training program. Forty-five 
teacher-coordinators reported that their students spent from 
15 to 19 hours per week in school. The range of hours 
spent in school was from 10 to 34 hours. One teacher-
coordinator reported 10 hours per week were spent in school 
by her students while another reported her students spent 
34 hours per week i n scho ol. The answers of s i x coor dinators 
re re too indefini t e to indica te the ac tual number of hour s 
spent i n school . Some coor dinators r epo r t ed t hat t he hours 
of school var i ed wi th the stua.en t. 
TABLE VIII 
HOURS OF SCHOOL AND WORK OF ST1JDENTS E~1WLLED 
I N THE COOPER ATIVE- TRAI NI NG PROGRAJKS I N RETAIL SELLI NG 
Hour s of School No . of Schools Hours of Work No. of School s 
10-14 hours 11 15-18 hours 14 
15- 19 hours 45 19-22 hours 14 
20- 24 hours 9 23-26 hours 9 
25-29 hours 8 27 - 30 hours 18 
30-34 hours 6 31-33 hours 9 
34-37 hours 7 
Not definite 6 Not definite 14 
Total 85 85 
Eighteen teacher-coordinator s reported that their 
student s work from 27 to 30 hours per week. Fourteen t eacher -
co or di nators stated that their students spent from 15 to 18 
h ours per week at work, and 14 other coordinators replied 
that their students work from 19 to 22 hours per week. A 
large majority of the coordinators reported that their students 
work all day Saturday. Many coordinators indicated that 
time spent at work vari ed with each student , while others 
merely stated t hat the minimum nwnber of hours of work was 
3 5 
15 hours. These same coordinators failed to state the maximum 
number of hours or the range of the number of hours spent at 
work by their students. 
Of the six teacher-coordinators who reported the alterna-
ting plan in use at their schools, four reported that the 
program was carried out on a one-week basis, while two others 
reported programs on a two-week basis. 
Table IX lists the reasons for limiting the enrollment in 
the programs. 
, Rank 
1 
2 
3 
4 
5 
6 
TABLE IX 
LIMI TATION OF 11JIE ENROLLMENT IN 
THE COOPERATIVE RETAIL-SELLING PROGrull~ 
Reason 
Number of wor k positions 
available 
High standards of selection 
set by the school 
Limited school facilities 
High standards of selection set 
by the cooperating merchants 
State plans limit class to 30 
(Pennsylvania) 
Coordination difficulties 
Frequency of 
Mention 
33 
25 
24 
19 
11 
7 
Twenty-eight of the 91 teacher-coordinators i ncluded in 
this study replied that the enrollment was not limited. The 
remaining 63 coordinators checked the reasons for limiting 
the enrollment, as shown · in Table IX. The number of work 
positions available was the reason most frequently checked. 
Obviously, this reason would be the governing factor in 
determining the size of enrollment. High standards of selec-
tion set by the school and limited school facilities ranked 
second and third in frequency of mention. The next most 
important reason was the high standards of selection set by 
the cooperating merchants. 
Although the cooperative-training classes in distributive 
education are limited by law to 30 students in Pennsylvania, 
only 11 teacher-coordinators listed that reason as a factor 
in limiting the enrollment. Other reasons that were mentioned 
onoe each by coordinators as reasons for limiting the enroll-
ment were: age limit, size of olass, number of jobs regularly 
available in the community, standards recommended by the State 
and Washington, and lack of understanding on part of school 
personnel, parents and students of opportunities in merchan-
dising. 
Table X indicates the factors which are considered in 
determining the eligibility of students for enrolling in the 
cooperative-training program in retail selling. The most 
frequently mentioned reason for determining a student's 
eligibility is the student's interest. The pupil's interest 
is indicated by a request for admission to the program, and 
this reason was most frequently mentioned by coordinators in 
the Middle Atlantic States and Washington, D.C. The 
per sonality of the student was next in rank, having been 
checked by 69 teacher-coordinators. 
TABLE X 
FACTORS VfHICH DETERMINE ELIGIBILITY OF STUDENTS 
3'""' 
Rank Factors Frequency of 
Mention 
1 Pupil's request 71 
2 Personality of student 69 
3 Student's appearance 64 
4 Chronological age 53 
5 Attendance records 51 
6 Health records 50 
7 General scholastic averages 45 
8 Interest inventories (Kuder-Streng) 26 
9 Intelligence quotient 21 
10 Size of student 16 
Appearance, age, attendance records, health records and 
general scholastic averages ranked next in that order. These 
characteristics, except age, which is a legal requirement, 
are obviously necessary to the success of one engaged in the 
distributive occupations. Other reasons were mentioned so 
infrequently that they gave no positive indications. 
TABLE XI 
METHODS OF CHOOSING STUDENTS FOR ENROLLMENT 
IN THE COOPERATIVE-TRAINING PROGRAM: IN RETAIL SELLING 
Rank Method Frequency of 
Mention 
1 Selection by coordinator 30 
2.5 Selection by coordinator and 
merchant 13 
2.5 Selection by guidance department 13 
4 Selection by guidance department 
and coordinator 12 
5 Selection by merchant 2 
5 Selection by committee of mer-
chants and teachers 2 
5 Selection by coordinator, guidance 
department and merchant ~ 
Total 74 
Table XI shows the methods of choosing students for 
enrollment in the cooperative-training program in retail 
selling. Evidently, many administrators in the Middle 
Atlantic States and Washington, D.C., felt that their coordi-
nators were competent enough to be the sole judge in choosing 
students for enrollment in the program, for this method of 
selection was checked most frequently. Selection by the 
coordinator and merchant jointly, and selection by the 
gui dance department, each mentioned 13 times, were tied for 
second in rank . Selection by the guidance department and the 
coordinator jointly ranked fourth, having been mentioned 12 
times. Three methods of selection were each mentioned twice 
and were tied fo r fifth in rank. Of the 91 schools included 
in this study, 17 s chools failed to reply to this ~uestion. 
Table XII reveals the bases used in selecting cooperating 
stores. 
Rank 
1 
2 
3 
4 
5 
6 
7 
8 
9.5 
9.5 
11 
12 
TABLE XII 
BASES USED IN SELECTING COOPERATING STORES 
Bases 
Full cooperation from store 
Working conditions in store 
Probability of steady employment 
throughout the year 
Store ethics 
Prospects for permanent employ-
ment in store after training 
Methods and systems of store 
Proximity of store 
Probability of employment of 
cooperative students during 
depressions · 
Personnel employed 
Prestige of store 
Remuneration to workers 
Size of store 
No bases of selection 
No reply 
Fre ~uency of 
Mention 
74 
67 
64 
54 
53 
37 
30 
29 
28 
28 
24 
15 
6 
2 
Seventy-four respondents reported that they considered 
whether or not full cooperation from the store was obtainable 
as one of the bases in selecting a cooperating store. Working 
conditions in the store ranked second, having been mentioned 
67 times. In third place, having been checked by 64 teacher-
e 
coordinators as a basis for selecting a cooperating store , 
was the probability of steady employment throughout the year. 
Table XII lists the other bases for selecting a cooperating 
store and in which position each f actor ranked in fre~uency 
of mention. Six schools reported no bases for selection , 
while t wo others failed to answer this ~uestion . 
Content of Program 
Table XIII lists in the order of their rank, according 
to fre~uency of mention, the subjects included in the 
cooperative-training programs in retail selling. 
TABLE XIII 
SUBJECTS INCLUDED I N THE COOPERATIVE RETAIL-SELLING PROGR_~ 
Rank Subject Fre~uency of 
Mention 
1 Salesmanship 91 
2 Business and Store Arithmetic 89 
3 Store Organization and Practices 87 
4 Advertising and Display 86 
5 Textiles 83 
6.5 English and Oral Expres sion 79 
6 .5 Personal Deve lopment 79 
8.5 Business Ethics 77 
8.5 Non textiles 77 
10 Job Problems 76 
ll Commodity Studies 70 
12 Economics of Retailing 68 
13 Fashion 67 
14 Color-Line-De sign 66 
15 Hygiene 44 
16 Physical Tra ining 27 
17 Typewriting 11 
41 
One course which was checked by all of the 91 teacher-
coordinators who responded to the QUestionnaire was salesmanship. 
Business and store arithmetic, store organization and practices, 
advertising and display, and textiles ranked next in that order. 
The majority of the coordinators checked these subjects as 
being included in their cooperative retail-selling programs. 
The first 14 subjects listed in Table XIII were mentioned by 
more than 50 per cent of the teacher-coordinators. This fact 
indicates that a general agreement prevailed among administra-
tors and coordinators as to the subjects that should be 
included in the cooperative-traini~g programs in distributive 
education. 
Thirty schools reported that a preparatory curriculum 
was offered. No preparatory curriculum was of fered in 60 of 
the schools responding. One teacher-coordinator failed to 
state whether or not a preparatory curriculum was in operation 
at her school. Although many authorities advocate that a 
be tte r training program cottld be offered for the retailing 
occupations if a prepara tory curriculum was offered, rela tively 
few t eacher-coordinators stated that such a curriculum wa s 
in operation at his or her school. 
Rank 
1 
2 
3 
4 
5 
6 
7.5 
7.5 
9 .5 
9 .5 
11.5 
11.5 
13.5 
13.5 
TABLE .. IV 
SUBJECTS I N LUDE:D I THE PREP.A.IL TORY CURRI CUL .t 
Subject 
Business Arithmetic 
Typewriting 
Elementary Business Training 
General Salesmanship 
Retail Bookkeeping 
Elementary Retailing 
Art-Color 
Personal Development 
Business Ethics 
Text iles 
Commodity Studies 
Economics 
Economic Geography 
Economics of Retailing 
I!'req_uency of 
Mention 
28 
22 
20 
18 
16 
14 
12 
12 
11 
11 
8 
8 
7 
7 
Table XIV indicates the sub jects inc.luded in the 
preparatory curriculum for the cooperative-training program 
in retail selling. Among the 30 schools reporting a prepara-
tory curriculum in operat ion, 28 offered in their programs 
business arithmetic; 22 offered typewriting; and 20 offered 
elementary business training. The first six subjects 
mentioned in Table XIV were mentioned by 50 per cent or more 
of the coordinators who replied that a preparatory curri-
culum was offered at their schools. 
Table XV reveals the opinions of the coordinators in 
regard to the establishment of a preparatory curriculum for 
the cooperative-training program in distributive education. 
TABLE ll 
OPINIONS OF COORDINATORS IN REGARD 
TO ESTABLISHMENT OF A PREP .ARATORY CURRICUL'ill~ 
Reply 
Yes 
No 
No reply 
Total 
Number of Schools 
24 
26 
10 
60 
TwBnty-four of the 60 teacher-coordinators who reported 
no ;preparatory curriculum in operation at their schools replied 
that they thought one should be started. One of these 
coordinators stated that a preparatory curriculum is absolutely 
necessary for a purposeful ;program. Another coordinator said 
that she believed a preparatory curriculum should be offered 
I 
but with flexibility in requiring it of all pupils. Twenty-
six teacher-coordinators felt that a need for a ;preparatory 
curriculum did not exist. One coordinator believed that the 
essentials could be included in a two-year program. As a 
three-year program was in operation at one school, the 
coordinator felt that a ;preparatory curriculum was unnec-
essary. Ten coordinators did not state whether or not they 
felt that a preparatory curriculum should be started. 
Table XVI shows the most common methods of subject-matter 
presentation used by the coordinators in the Middle Atlantic 
States and Washington, D.C. 
TABLE XVI 
~ffiTHODS USED TO PRESENT SUBJECT 
MATTER IN THE COOPERATI VE RETAIL-SELLING 
PROGRAMS ACCORDING TO FREQUENCY OF USE 
Method 1st 2nd 3r d 4th 5t h 6th 7th 
Class discus -
sion of on-the-
job problems 23 18 7 10 7 0 1 
Demonstrations 
and lectures by 
t he teacher 17 22 8 4 'l 6 1 
Class discus-
sion based on 
text assign. 20 9 18 4 4 2 3 
Demonstration 
sales by the 
pupil 6 5 13 16 12 7 4 
Discussion of 
students ' work 
experiences 5 9 12 14 12 5 6 
Field trips to 
factories , busi-
nesses, stores 0 .o 3 3 3 14 10 
Merchandise 
manuals built 
by students 1 4 5 8 6 10 11 
Talks by busi-
nessmen and ;per-
sonnel directors 0 0 0 5 11 10 11 
As signment of 
notebook projects 1 5 5 7 2 7 5 
Training and mer-
chandise informa-
tion films 0 0 0 0 1 1 3 
Display work by 
pupils 0 1 0 0 0 1 l 
8th 9th l Oth 
1 0 0 
0 2 0 
4 1 0 
1 0 0 
3 0 0 
16 10 0 
2 5 1 
13 10 1 
6 6 0 
0 0 3 
0 0 . 3 
Twenty-three teacher-coordinators mentioned class 
discussion of on-the-job IJroblems as the most freq_uently 
used method of subject-matter IJresentation . This metho d 
was listed by 18 coordinators as the second most freq_uently 
used . Demonstrations and lectures by the teacher was ranked 
first by 17 coordinators and second by 22 coordinators. Of 
the 75 teacher-coordinators replying to this q_uestion, 20 
mentioned class discussion based on text assignment as the . 
most freq_uently used method of subject-mat ter IJresentation; 
nine rated it second in freq_uency of use; and 18 coordinators 
ranked this method third. A general agreement seemed to exist 
that these three methods were the most freq_uently used. Dis-
cussion of students' work exiJeriences was checked by 66 
coordinators as a method of IJresentation, but this method was 
ranked mostly third, fourth or fifth in frequency of use. 
Although not shown in Table XVI, one coordinator ranked 
committee work first, and another stated that the unit method 
with contract activities was the method of subject-matter 
presentation he used most frequently. A variety of other 
methods were used. One uniq_ue method mentioned was taking 
movies of the students at work and using them in class. 
Of the coordinators who did not rank the methods of 
subject-matter IJresentation in the order of their most fre-
q_uent use, six said that they used all of the methods but 
ranking them was not feasible. With reference to this ques-
tion, one coordinator said, "All of these methods are used 
with equal vigor and definite t i me is allotted fo r each.rr 
Anothe r coordinator stated her feeling in this way, "I use 
all of these in relation to the class advancement." 
Table XVII lists the materials used in the cooperative-
training programs i n retail selling. 
TABLE XVII 
. ~UTERIALS USED IN THE COOPERATIVE-TRAINING PROGRAMS 
Rank 
1.5 
1.5 
3 
4.5 
4.5 
6 
7 
8 
9 
10 
11 
12 
Materials 
Textbooks 
Trade periodicals 
Government bulletins 
Manufacturers' bulletins 
Merchandise manuals 
Syllabus or outline 
Reference books 
Fashion magazines 
Buyers' manuals 
Voice recording machine 
Dummy store 
School store 
Frequency of 
Mention 
80 
80 
79 
77 
77 
71 
69 
61 
52 
43 
30 
24 
Textbooks and trade periodicals were mentioned most 
frequently as materials used in the program, each one having 
been checked by 80 teacher-coordinators. Government bulletins 
was the next most frequently used. Manufacturers' bulletins 
and merchandise manuals were tied for fourth in rank, accord-
ing to fre~uency of mention, with 74 teacher-coordinators 
checking each. The other materials used in the program that 
were mentioned most fre~uently by the teacher-coordinators 
were syllabus or outline, reference books, fashion magazines, 
and buyers' manuals. School store was checked by only 24 
teacher-coordinators. Table XVII shows the materials used 
in the cooperative retail-selling programs and the order in 
which th~y ranked in fre~uency of use. 
Table .XVIII reveals the textbooks most fre~uently used 
for selling,store organization, advertising and display, 
and for commodity study. Fundamentals of Selling by Walters 
and Rowse and Store Salesmanship by Brisco, Griffith and 
Robinson were the textbooks most commonly used for selling. 
Principles and Practices of Retailing by Richert and Retail 
Merchandising by Walters, Wingate and Rowse were the textbooks 
most fre~uently mentioned as being used for store organization. 
For advertising and display the teacher-coordinators named 
Principles and Practices of Retailing by Richert and 
Fundamentals of Advertising by Rowse and Fish as the two text-
books in most common use. Know Your Merchandise by Wingate, 
Gillespie and Addison was the only textbook for commodity 
study that was mentioned fre~uently enough to have any signifi-
cance. From the results obtained, obviously, many teacher-
coordinators used the same textbooks for all four phases of 
retail training. Principles and Practices of Retailing by 
48 
TABLE XVI I I 
TEXTBOOKS USED I N THE COOPERATIVE-TRAINING PROGillU~S 
Rank Textbooks Frequency of 
Mention 
For Selling: 
1 Fundamentals of Selling -
Walters and Rowse 27 
2 Store Salesmanship - Brisco, 
Griffith and Robinson 21 
3 Retail Merchandising - Walters, 
Wingate and Rowse 12 
4 Selling to the Consumer - Richert 9 
5 Retail Salesperson at Work -
Beckley and Logan 5 
6.5 Principles and Practices of 
Retailing - Richert 4 
6.5 Selling Today's Customers -
Kneeland, Bernard and Tallman 4 
8 Selling in Stores - Smith and 
Breen 3 
For Store 
1 
Organization: 
Principles and Practices of 
Retailing - Richert 33 
2 Retail Merchandising - Walters, 
Wingate and Rowse 14 
3 Introduction to Modern Retailing -
Brisco and Arnowit 5 
4.5 Fundamentals of Selling -
Walters and Rowse 4 
4.5 Retail Merchandising and 
Marketing - Maynard 4 
6 Business Principles and Management -
Shilt and Wilson 3 
For Advertising and Display: 
1 Principles and Practices of 
Retailing - Richert 12 
2 Fundamentals of Advertising -
Row s e and Fish 10 
3 Retail Mer chandising - Walters, 
Wingate and Rowse 7 
4 Display 1"orld 4 
5 Advertising - Brewster and Palmer 2 
Rank 
TABLE XVIII (Contin~ed) 
TEXTBOOKS USED IN THE COOPERATIVE-TRAINING PROGRAMS 
Textbooks Frequency of 
Mention 
For Commodity Study: 
1 
2 
3 
4 
Know Your Merchandise - Wingate, 
Gillespie and Addison 
Consumer Goods - Richert 
Merchandise Information for Succe s s-
ful Selling - Packer ·and Hitchcock 
Principles and Practices of 
Retailing - Richert 
41 
13 
8 
2 
Richert was mentioned by coordinators for use for store 
organization and for advertising and display. As indicated 
in Table XVIII, a wide variance prevailed in the usage of 
textbooks for the cooperative-training programs i n retail 
selling. ~Your Merchandise by Wingate, Gillespie, and 
Addison was the only textbook which was widely used for 
commodity study. 
Table XIX indicates the items contained in the demon-
stration laboratories of the schools conducting cooperative 
retail-selling programs in the Middle Atlantic States and 
Washington, D.C. Sixty-four teacher-coordinators checked 
counters and display material. Cash registers were included 
in the laboratories of 58 teacher-coordinators, and wrapping 
materials was checked by 57 coordinators. Obviously, the 
above-mentioned items are standard equi pment in a demonstration 
laboratory. Some of the coordinators indicated that they had 
rather well-e~uipped demonstration laboratories. Two of 
the teacher-coordinators said that, although they did not 
have a demonstration laboratory at the time this survey was 
made, they expected to have one by the start of the next 
school year. 
TABLE XIX 
ITEMS CONTAINED IN THE DEMONSTRATION LABORATORY 
Rank Items Fre~uency of 
Mention 
1 Counters and display material 64 
2 Cash register 58 
3 Wrapping materials 57 
4 Tape dispenser 6 
5 Staplers 5 
6 Adding machines 4 
6 Manne~uins 4 
6 Projectors 4 
6 Scales 4 
The last six items mentioned in Table XIX were not 
listed on the original ~uestionnaire. All of these six 
items except manne~uins were listed by coordinators as 
mechanical devices included in the demonstration laboratory . 
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TABLE XX 
FACTORS WHICH INFLUENCE THE SELECTION OF 
TEACHING i~TERIALS IN THE COOPERATIVE-TRAINING PROGRMJS 
Rank Influences Frequency 
Mention 
1 Federal or state requirements 70 
2 Teacher investigation of new 
store methods 63 
3 Requirements of stores 62 
4 Periodic survey and analysis of 
local conditions 51 
5 Content of other schools ' programs 46 
6 School r e quirements 37 
7 Pupil needs and interests 10 
of 
As shown in Table XX, 70 teacher-coordinators indicated 
that f ederal or state requirements influenced their se lection 
of teaching materials for t he cooperative-training program. 
The programs subsidized by the George-Barden Act or by the 
state necessarily have to meet the requirements as set down 
by federal and state control. Teacher investigation of new 
store methods ranked second, having been mentioned by 63 
coordinators. Ranked in third place, according to frequency 
of mention, was store requirements. These two factors would 
necessarily influence the selection of teaching materials if 
the program is to meet the need of correlating school and 
store work. 
.oo st-on IJnl \~r sl ty 
Scbool ~Ji iicioo-e:t i o:. 
Librs.r 
Rank 
1 
2 
3 
52 
TABLE XXI 
OPINIONS OF COORDINATORS AS TO ADEQUACY 
OF TEACHING MATERIALS AT TH:E:IR DISPOSAL 
Degree of Adequacy 
Adequate in most situations 
Inadequate 
Fully adequate 
No reply 
Total 
Frequency of 
Mention 
57 
23 
8 
3 
91 
Table XXI indicates the adequacy of materials at the 
disposal of the teacher-coordinators included in this study. 
Fifty-seven coordinators felt tha t the ir materials were 
adequate in most situations. Even among these 57 coordinators, 
adequacy carried a different meaning. One coordinator who 
said her teaching mate rials were adequate in mos t situations 
further stated that her classroom was too small for both 
equipment and students. Another coordinator felt that adequate 
meant thorough use of equipmen t rather than a great variety of 
materials. Four teacher-coordinators stated that with varying 
business conditions a need for i mprovement always exists, but 
these coordinators try to keep abreast of the changes. A 
new store coming in the fall of 1950 would make her teaching 
materials adequate in most situations so stated one coordinator. 
Twenty-three coordinators felt that their teaching 
materials were inadequate. Two of these coordinators listed 
lack of physical space as the reason for the inadequacy of 
their materials. Three others stated that provisions were 
being made to secure sufficient materials. Another coordi-
nator stated that his program was a good textbook course 
but added ho:gefully that rtthings may pick up next yearn. 
Three coordinators failed to state ·their opinions as to 
the adequacy of their teaching materials. Two of them were 
in the process of improving and enlarging their facilities, 
while the third simply stated there was a need for more 
space for display and storage. 
Evaluation 
In Table XXII the means used to evaluate pupil's store 
work are listed according to their frequency of mention. 
Eighty-seven teacher-coordinators considered conferences of 
teacher and employer the best means. Observation of the 
pupil on the job was considered next most valuable,with 82 
coordinators checking it. Teacher-student conferences and 
rating sheets used by the employers ranked next in that 
order, having been checked 78 and 70 times, respectively. 
Rank 
1 
2 
3 
4 
5 
6 
7 
T.ABLE XXII 
MEANS USED TO EVALUATE THE STORE WORK 
OF STUDENTS IN THE COOPERATIVE- TRAINING PROGRAMS 
Means Frequency of 
Mention 
Conferences of teacher and 
employer 87 
Observation of the pupil on the 
job by the teacher 82 
Teacher-student conferences 78 
Rating sheet used by employer 70 
Rating sheet used by teacher 59 
Objective examination of sales 
records, counter check, and other 
selling activities 19 
Students shopped 2 
The first five means of evaluation listed in Table XXII 
were checked by more than 50 per cent of the teacher-
coor dinators which showed a degree of assent among them on 
the most frequently used methods of evaluating the pupil's 
store work. One of the coordina tors stated that merchants 
ar e not too willing to bring forth records so she meets some 
difficulty in dealing with the employers. Another coordinator 
said that the means to evaluate a pupil's store work was then 
in construction. 
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Rank 
1 
2 
3 
4 
5 
6 
7 
8 
TABLE XXIII 
- " 
OUTSTANDING DEFICIENCIES FOUND IN STUDENTS 
ENROLLED IN THE COOPERATIVE-TRAINING PROGRAMS 
Deficiencies Frequency 
Mention 
Lack of command of basic 
arithmetic 68 
Poor command of English 56 
Lack of initiative 41 
Inability to write legibly 40 
Unwillingness to accept 
responsibility 35 
Lack of proper personal traits 
or work habits 32 
Slow learners 27 
Mental laziness 3 
Lack of command of basic arithmetic was named as an 
of 
outstanding deficiency found in their students by 68 teacher-
coordinators. Ranked second, having been checked by 56 
coordinators, was poor command of English. One coordinator 
further qualified her answer by saying that the written English 
is particularly poor. All of the other deficiencies listed in 
Table XXIII were mentioned by less than half of the coordinators 
which may be an indication that teacher-coordinators find 
relatively few deficiencies in their students. Effective 
methods of selecting students for the program may in a measure 
eli minate a number of students possessing undesirable traits. 
The opinion of one coordinator was that these deficiencies 
are natural variations. 
Table XXIV lists the i mportance of problems to the 
success of the program. 
TABLE XXIV 
I1~0RTANCE OF THE PROBLEMS TO 
THE SUCCESS OF ~BE COOPERATIVE-TRAINING PROGRAMS 
Problem 
Coordina t i ng store work to 
school work 
Limited store positions available 
Immaturity of pupils 
Lack of time and personnel for 
adequate supervision 
Limited experience for pupils on 
the job 
Lack of adequate teaching materials 
Lack of student interest in the 
program 
Exploi tation of student by 
merchant 
Unfavorable i nfluence of other wor-
kers i n store on student trainee 
Very 
Imp. 
54 
37 
34 
28 
24 
23 
22 
18 
12 
Fairly 
Imp. 
15 
27 
26 
18 
32 
24 
25 
12 
17 
Unimp. 
9 
10 
14 
28 
17 
26 
26 
42 
42 
Coordinating store work to school work was considered 
very important by 54 teacher-coordinators, fairly important 
by 15 coordinators and unimportant by nine coordinators. 
Thirty-seven coordinators mentioned limited store positions 
available as a very important problem, and 27 coordinators 
listed this problem as fairly important. One coordinator 
said that the problem of available positions was becoming 
more acute. The importance of this problem cannot be stressed 
too heavily, for, if enough positions are not available, the 
program cannot be operated. 
Immaturity of pupils and lack of time and personnel for 
ade~uate supervision ranked next in fre~uency of mention in 
that order. A variance of opinion existed on the other 
problems, and the importance of each problem was peculiar to 
each situation. The biggest and most important problem of 
one coordinator was that the young people work with and under 
poorly t r ained people and tended to slip back into the bad 
habits of their co~workers soon after graduation. Another 
coordinator, who checked limited experience for pupils on the 
job as a very important problem, said he believed studen ts 
should have experience in selling, marking, wrapping, and 
record keeping. 
Needs of the Program 
Coordinators were asked to indicate the extent of need 
for improving various phases of the cooperative retail-selling 
program. Table XXV is a tabulation of the replies. 
TABLE XIV 
IMPORTANCE OF THE NEED FOR 
I MEROVING THE CO OPERATIVE-TRAINING PROGRAMS 
58 
Phases of Program Great Moderate Little 
Pupil selection for program 36 27 17 
Planning for future needs 35 31 13 
Materials used in the program 27 39 16 
Cooperation and reciprocal work 
for merchants 27 35 19 
Pre~aratory curriculum for 
cooperative program 24 21 30 
Subjects included in program 6 36 39 
Supervision and control 5 36 36 
Pupil selection for the program was one of the greatest 
needs in the opinion of 36 teacher-coordinators, and was 
considered a moderate need by 27 coordinators. Planning for 
future needs was considered a great need by 35 coordinators 
and a moderate need by 31 coordinators. Twenty-seven teacher-
coordinators checked cooperation and reciprocal wor k for 
merchants and the preparatory curriculum for the cooperative 
program as great needs, whereas 39 coordinators consi dere d the 
former as a moderate ne ed and 36 considered the latter a 
moderate ne ed. Other needs and their importance were listed, 
but, as with other comparative tables, a wide variance of 
opinion existed a s to the i mportance of the needs. The 
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teacher -coordinator s considered sub je ct s i ncl uded i n the program 
as a need of lesser importance than the other needs. 
Increased public relations was named as a need of great 
i mportance by one coordinator. This phase of the organization 
of the cooperative-training program is important because the 
success of the program is partially dependent on it. Another 
coordinator emphasized as a great need that parents need to 
be made aware of the promotion possibilities in a retailing 
establishment. Two coordinators listed an active advisory 
council as a great need. 
The results of this chapter show the current practices 
and trends of the cooperative-training programs in retail 
selling in the Middle Atlantic States and Washington , D.C. 
In many instances the coordinators agreed as to the practices 
they considered best for the successful operation of a program. 
The opinions of the coordinators varied greatly on other 
phases of the program, such as the textbooks used in the 
cooperative-retail selling program. A complete summary of 
the findings of this survey is given i n Chapter V. 
CHAPTER V 
SUMMARY OF THE FINDINGS 
The purpose of this study was to determine current prac-
tices, trends and problems in the organization and operation 
of the cooperative-training programs in retail selling in 
the public high schools of the Middle Atlantic States and 
Washington, D.C. 
Organizational Aspects of Program 
1. Cooperative-training programs in distributive education 
are conducted by 149 public high schools in the Middle 
Atlantic States and Washington, D.C.; 91 of these 
schools are included in this study. 
2. The population of the cities and towns in which the 
91 high schools are located range from 5,000 and under 
{four schools) to over 250,000 (23 schools). 
3. Of the 91 cooperative-training programs in operation, 
the first was established in 1927 and the latest in 
1950. 
4. The 91 teacher-coordinators responding reported a total 
enrollment of 2,801 students, 1,482 girls and 1,319 
boys. These statistics show that a large number of 
boys is enrolled. 
5. The largest program oonsisted of 159 students, and the 
smallest program had nine students enrolled. The other 
programs ranged in size between these two enrollments. 
6. A one-year program was used by 59, or 65 per oent, of 
the sohools. 
7. The oooperative-training programs were operated under 
the nonalternating plan by 83, or 92 per oent, of the 
sohools. 
8. The largest number of teaaher-ooordinators reported 
that their students spent from 15 to 19 hours per week 
in sohool. The range of the number of hours spent in 
sohool was from 10 to 34 hours per week. 
9. The teaoher-ooordinators reported that the number of 
hours spent at work varied from 15 to 37 hours per 
week, with 28 schools reporting that students work 
from 15 to 22 hours, and 18 others reporting that 
students work from 27 to 30 hours per week. 
10. Sixty-three teacher-coordinators indioated that the 
number allowed to enroll in their oooperative-training 
programs was limited. The number of work positions 
available, high standards of selection set by the school, 
and limited school facilities were mentioned most fre-
quently by the coordinators as the chief reasons for 
limiting the enrollment. 
11. Seventy-one teaoher-coordinators felt that the pupil's 
request should be a determinant of the student's 
eligibility into the program. Sixty-nine teacher-
coordinators mentioned the personality of the student 
as one of the factors which determine the eligibility 
of students, and 64 mentioned student's appearance. 
12. Of the 64 schools replying to this question, selection 
by the coordinator was the method of choosing students 
for enrollment that was most frequently used. 
13. In the Middle Atlantic States and Washington, D.C., 
the chief basis used in selecting a cooperating store 
was whether or not full cooperation was received from 
the store. This factor was checked by 74 teacher-
coordinators. Working conditions in the store and 
probability of steady employment throughout the year 
were the other bases most frequently used by teacher-
coordinators. 
Content of Program 
1. Salesmanship was cheeked by all of the 91 teacher-
coordinators as a subject that was included in their 
cooperative retail-selling programs. Business and 
store arithmetic was mentioned by 89 teaeher-eoordina-, 
tors; store organization and practices by 87 teacher-
coordinators; advertising and display by 86 teacher-
coordinators; and textiles by 83 teacher-coordinators. 
According to the replies of this surve~ a general 
agreement seemed to prevail in regard to the subjects 
included in the cooperative retail-selling program. 
2. A preparatory curriculum was offered in 30 of the 
high schools included in this survey. 
3. Of the 30 teacher-coordinators who conducted a prepara-
tory curriculum, 28 reported business arithmetic as one 
of the subjects included in the curriculum. Twenty-two 
teacher-coordinators mentioned typewriting, and 20 of 
them mentioned elementary business training as subjects 
included in their preparatory curricula. 
4. Twenty-four of the teacher-coordinators who did not 
operate a preparatory curriculum felt that such a 
curriculum should be started. 
5. Class discussion of on-the-job problems was checked 
as the method of subject-matter presentation most fre-
quently used by 23 teacher-coordinators. The other 
methods most frequently used were class discussion 
based on text assignment, demonstrations and lectures 
by the teacher, demonstration sales by the pupil, and 
discussion of students' work experiences. 
6. Textbooks and trade periodicals were mentioned by 80 
teacher-coordinators as materials used in the coopera-
tive retail-selling program. The other most frequently 
mentioned materials used in the program were Government 
bulletins, manufacturers' bulletins, merchandise manuals 
and a syllabus or outline. 
7. Of the 80 teacher-coordinators who indicated that 
textbooks were used, the following textbooks were the 
most fre~uently mentioned. 
a) For Selling: 
Fundamentals of Selling - Walters and Rowse 
b) For Store Organization: 
Principles ~ Practices of Retailing - Richert 
c) For Advertising and Display: 
Principles and Practices of Retailing - Richert 
d) For Commodity Study: 
Know Your Merchandise - Wingate, Gillespie, and Addison 
8. Sixty-four teacher-coordinators indicated that they had 
counters and display material in their demonstration 
laboratories. Cash register and wrapping materials 
were the other items most frequently checked as being 
included in the demonstration laboratory. 
9. Seventy teacher-coordinators mentioned Federal or state 
requirements as one of the influences on the selection 
of teaching materials in the program. Ranking second 
and third respectively as the most frequently mentioned 
influences on teacher selection of materials were 
teacher investigation of new store methods and the 
re~uirements of stores. 
10. Fifty-seven teacher-coordinators described the teaching 
materials at their disposal as adequate in most situations. 
Evaluation 
1. The means most freqaently used to evaluate pupils' 
store work was conferences of teacher and employer. 
Observation of the pupils on the job, teacher-student 
conferences and rating sheets used by employers ranked 
next in that order. 
2. The outstanding deficiency found in the students of 
68 teacher-coordinators was lack of command of basic 
arithmetic. Poor command of English was also fre-
quently mentioned as a deficiency. 
3. Fifty-four teacher-coordinators listed coordinating store 
work to school work .as a very important problem of the 
program, and 15 teacher-coordinators rated this problem 
as fairly important. Other problems frequently mentioned 
as very important or fairly important were limited store 
positions available, immaturity of pupils, lack of time 
and personnel for adequate supervision, and limited 
experience for pupils on the job. 
Needs of the Program 
1. In indicating the extent of need for improving various 
phases of their cooperative retail-selling programs, 
36 teacher-coordinators considered pupil selection for 
the program as a great need, and 27 considered this a 
need of moderate im)?ortance. Teacher-coordinators 
mentioned the following phases as those of great or 
moderate need of improvement: ]?lanning for future 
needs, materials used in the program, coo)?eration 
and reciprocal work for merchants, and )?reparatory 
curriculum for the cooperative program. 
CHAPTER VI 
COiviP ARISON OF THE RESULTS OF SURVEYS OF THE 
AREAS OF NEW ENGLAND .AND THE' MIDDLE ATLANTIC STATES 
In 1949, Dorothy W~uriello conducted a survey of the 
cooperative-training programs in retail selling in the public 
high schools of New England. In this chapter a comparison 
will be made of the New England results with those of the 
Middle Atlantic States area in order to determine practices, 
trends and problems which are common to both areas. The 
results of the New England survey were based on the replies of 
25 schools, and those of the Middle Atlantic States area were 
based on the replies of 91 schools. 
In the Middle Atlantic States and Washington, D.C., 149 
schools conducted the cooperative-training programs, while 33 
schools conducted the programs in New England. The large num-
ber of programs in operation in the Middle Atlantic States area 
may be the result of the fact that business educators in this 
area have been the pioneers in establishing cooperative-training 
programs in retail selling. This result may also be attributable 
to the fact that the Middle Atlantic States and Washington, D.C., 
are more industrialized and more thickly populated than many 
sections of New England. 
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In Mauriello's study the number of girls enrolled far 
exceeded the number of boys, but in the Middle Atlantic States 
and Washington, D.C., 1,482 girls and 1,319 boys were enrolled 
in the cooperative-training programs. Obviously, in the Middle 
Atlantic States and Washington, D.C., this type of training 
is made attractive and interesting to boys, and job opportu-
nities for boys must be available. 
In the Middle Atlantic States and Washington, D.C., the 
enrollments ranged from nine to 159 students in size. In New 
England the size of classes ranged from 12: to 40 students . In 
the Middle Atlantic States and Washington, D.C., some of the 
programs were divided into more than one class so that the 
actual number in a class was not as large as the size of enroll-
ment would indicate. In Pennsylvania the law re~uires limitation 
of a class to 30 students. 
Seventy-two per cent of the high schools in New England and 
65 per cent of the high schools in the Middle Atlantic States 
and Washington, D.C., carried out the cooperative-training pro-
grams in retail selling on a one-year basis. Yet only 11 schools 
in New England, and 30 schools in the Middle Atlantic States and 
Washington, D.C., offered a preparatory curriculum. 
The nonalternating plan of program was used by 83 schools 
in the Middle Atlantic States and Washington, D.C., and by 24 
schools in New England. These results indicate a widespread 
usage of the nonalternating or short-unit plan of program. 
Many employers feel that this plan is more beneficial and more 
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feasible. Many business educators feel that the advantages 
of the alternating plan far outweigh the advantages of the non-
alternating plan. Of the coordinators who reported the non-
alternating plan of program in use, those in New England reported 
that students spent from 18 to 29 hours per week in school and 
from 25 to 30 hours per week at work. In the Middle Atlantic 
States and Washington, D.C., students spent from 10 to 34 hours 
per week in school and from 15 to 37 hours per week at work. The 
results of both surveys showed that 25 to 30 hours per week was 
the number of hours a large number of the students spent at work. 
The number of hours spent in school differed considerably accord-
ing to the indications of the results of both surveys. 
From the results of the surveys in New England and the 
Middle Atlantic States and Washington, D.C., business arithmetio 
and junior business training were two subjects frequently men-
tioned as being included in the preparatory curricula. The 
other two subjects frequently checked by New England coordinators 
were general salesmanship and economic geography. In the Middle 
Atlantic States and Washington, D.C., the only other subjeot 
included in the preparatory curricula which was mentioned enough 
to be of any significance was typewriting. 
An agreement of opinion reigned as to the subjects included 
in the cooperative-training programs in retail selling. Accord-
ing to the results of both studies, the subject most frequently 
mentioned was salesmanship. Advertising and display, business 
and store arithmetic, and textiles were mentioned often by 
coordinators included in both surveys as subjects included in 
the program. The other two subjects which many coordinators 
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in New England included in their programs were personal develop-
ment and English, while a large majority of coordinators in the 
Middle Atlantic States and Washington, D.C., felt that store 
organization and practices should be included in the cooperative-
training program in retail selling. 
A general agreement prevailed between both surveys as to 
the most frequently used methods of subject-matter presentation. 
Three methods ranked among the five most commonly used methods 
checked by teacher-coordinators included in both surveys. 
These methods were class discussion of the problems encountered 
by students in their work activities, demonstration sales by 
the student, and class discussion based on the. textbook assign-
ment. 
In New England only 10 teacher-coordinators had actual 
demonstration laboratories, but 11 others said that they used 
their classrooms as laboratories. Sixty-four teacher-
coordinators in the Middle Atlantic States and Washington, D.C., 
checked items contained in their demonstration laboratories. 
Although the coordinators did not state whether they had actual 
laboratories, or used classrooms as laboratories, the answers 
would indicate that a large number had the actual laboratories . 
Observation of the students on the job by the teacher 
was the method of evaluating pupils' store work that was most 
frequently checked by coordinators included in both surveys . 
In t he Middle Atlantic States and Washington, D.C., teacher-
student conference s and rating sheets used by employers were 
also commonly used methods of evaluating pupils' store work. 
In New England t he ou tstandi ng deficiency found i n the 
s t uden ts enrolled in the cooperative-training programs in re-
t ail selling was lack of initiative. Yet this deficiency was 
no t mentioned freq_uently enough in the Middle Atlantic States 
and Washington, D.C., to be of any significance. The next 
t wo most freq_uently mentioned deficiencies in students accord-
ing to the New England survey were lack of a command of Engl ish, 
and lack of a command of basic arithmet i c, which were t he only 
two deficiencies of the s tudents which were mentioned very 
f r eq_uently by the coordinators in the Middle Atlantic States and 
Washington, D.C. Coordinators in New England felt that an 
unwillingness to accept responsibility was a common outstanding 
deficiency. 
I n both New England and the Aliddle Atlantic States and 
Washington, D.C., the chief basis used in selecting a cooperating 
s t ore was full cooperation from the store. Working conditions 
in the store ranked second as a basis of selection of a coopera-
ting store in both areas. Although agreement prevailed on these 
t wo bases, the teacher-coordinators in New England felt that 
prospects for permanent employment of students in the store after 
training and store ethics were factors to be considered in the 
selection. Teacher-coordinators in the Middle Atlantic States 
and Washington, D.C., frequently checked probability of steady 
employment throughout the year as a chief basis of selection. 
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Although teacher-coordinators included in both surveys 
mentioned that limited store positions available, immaturity 
of pupils, and limited experience for pupils on the job were 
problems, the New England coordinators ranked unfavorable 
influence of other workers in the store on the student trainee 
as the greatest problem. In the survey of the Middle Atlantic 
States and Washington, D.C., coordinating store work to school 
work was considered as a very important problem by 54 teacher-
coordinators and fairly important by 15 teacher-coordinators. 
The only other problem mentioned very frequently by the New · 
England coordinators was lack of materials and teaching 
methods. The coordinators in the Middle Atlantic States and 
Washington, D.C., considered lack of time and personnel for 
adequate supervision as a major problem. 
New England coordinators ranked teacher investigation of 
new store methods and materials as the prime factor which 
influenced the selection of teaching materials, while the 
coordinators in the Middle Atlantic States and Washington, D.C., 
ranked it second in frequency. The standards and requirements 
of the State Departments of Education ranked second in the New 
England study, and this factor was considered to be of prime 
importance among the coordinators in the Middle Atlantic States 
and Washington, D.C. According to the results of both surveys, 
requirements of the cooperating stores ranked third as a factor 
which influenced the selection of teaching materials. Other 
factors mentioned in the New England survey were per±odic 
survey and analysis of local conditions and specific require-
ments of the schools. 
Coordinators included in the New England study stated 
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that teaching materials needed revision and reorganization. 
They listed the following as neeqs of teaching materials: 
central film libraries, more actual store materials, and be t ter 
organization of existing materials. The majority of teacher-
coordinators in the Middle Atlantic States and Washi_ngton, D.C., 
indicated that the teaching materials at their disposal were 
adequate in most situations. 
In the evaluation of their cooperative-training programs, 
the coordinators in New England considered the improvement 
of teaching materials used in the program as the greatest ~ need.; 
this need ranked third according to the results of the study 
in the Middle Atlantic States and Washington, D.C. Teacher-
coordinators in the Middle Atlantic States and Washington, D.C., 
checked as the greatest need pupil selection for the program, 
which was ranked the second greatest need in the New England 
investigation. Need of more cooperation and reciprocal work 
from me.rchants and planning for future needs were checked by 
coordinators included in both studies as needs of the program. 
The only other major need uncovered by Mauriello's survey 
was supervision and control. In the Middle Atlantic States 
and Washington, D.C., the preparatory curriculum for the coopera-
tive program was considered a need of major importance. 
This comparison indicates that many aspects of the 
cooperative-training programs in both New England and the 
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Middle Atlantic States and Washington, D.C., are similar. The 
organizational setup in both areas is very similar except in 
regard to the size of enrollment and the number of boys enrolled. 
These factors would naturally vary beeause of the larger number 
of schools in the Middle Atlantic States and Washington, D.C., 
in which these programs are operated. A similarity of results 
existed as to the length and plan of program, the operation of 
the preparatory curriculum and the subjects included therein, 
the number of hours spent at work, and the bases of selection 
of a cooperating store. 
The content of the program, evaluation of the program, and 
the indication of the needs of the program were almost identical 
in many respects and were at least similar in all respects. 
The practices and trends common to both New England and 
the Middle Atlantic States and Washington, D.C., may serve as 
guideposts for the establishment and operation of cooperative-
training programs in retail selling. 
CHAPTER VII 
RECOMMENDATIONS 
This study should prove to be of some assistance to 
those administrators who already conduct cooperative programs, 
to those who intend to initiate a program in the near future, 
and to those teacher-coordinators, especially in New York, 
who hope to reestablish their cooperative-training programs 
in retail selling. 
The following recommendations for further investigation 
in this field are made: 
1. The high schools conducting cooperative-training pro-
grams in retail selling in other states should be 
surveyed to determine practices and trends which are 
most common. 
2. An investigation should be made to determine the means 
used to select the courses included in the cooperative 
retail-selling programs and to determine if teacher-
coordinators are adopting the course of study for 
their schools with their own particular situation in 
mind. 
3. A study should be made to determine why the two-year 
program is not operated in many schools in either 
New England or the Middle Atlantic States. 
4. An investigation should be made to determine why 
schools do not offer a preparatory curriculum for 
the cooperative-training program when such a 
curriculum would make training more effective. 
5. An investigation should be conducted in the Middle 
Atlantic States and Washington, D.C. to determine 
the methods used to "sell" the cooperative-training 
programs to so many boys. 
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APPENDIX 
APPENDIX A 
LETTER SENT TO STATE SUPERVISORS 
OF DISTRIBUTIVE EDUCATION IN THE MIDDLE 
ATLANTIC STATES AND WASHINGTON, D.C. 
March 2, 1950 
State Supervisor of Distributive Education 
Dear Sir: 
I am conducting a survey of cooperative-training 
programs in retail selling in the Middle Atlantic States 
and Washington, D.C. The purpose of the study is to 
determine the current practices in the operation of these 
programs. Mr. Harold E. Shapiro, State Supervisor in 
Massachusetts, has z·eferred you to me as the Supervisor 
of Distributive Education in your state. 
You can aid me greatly in this study by furnishing 
me with a list of the names of the high schools in your 
state which conduct a cooperative-training program in 
retail selling, the cities or towns in which these high 
schools are located, and the names of the teacher-
coordinators of these programs. 
Only through the cooperative efforts of supervisors 
and teacher-coordinators throughout the country can we 
hope to bring into focus the most effective plans and 
procedures used in this growing field of distributive 
education. As State' Supervisor of Distributive Education, 
I am sure you are interested in the growth of these 
cooperative-training programs. To assist teacher-coordi-
nators in improving their programs, the results of this 
survey will be made available to those who participate in 
the study. 
With your permission, I would be glad to mention in 
my letter of transmittal to the teacher-coordinators that 
this survey is being conducted with your approval. Any 
assistance which yotL may be able to give me in this 
research study will be gratefully received. A self-
addressed, stamped envelope is enclosed for your conven-
ience in replying. 
Sincerely yours, 
Enc. 
(Miss} Gertrude E. O'Donnell 
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APPENDIX B 
LETTER RECEIVED FROM THE DEPARTMENT 
OF BUSINESS EDUCATION IN WASHINGTON, D.C. 
PUBLIC SCHOOLS OF THE DISTRICT OF COLtnABIA 
DEPARTlVIENT OF BUSINESS EDUCATION 
OFFICE IN THOMSON SCHOOL 
TWELFTH AND L STREETS, NW. 
WASHINGTON 5, D.C. 
Miss Gertrude E. O'Donnell 
Concord High School 
Concord, Massachusetts 
Dear Miss O'Donnell: 
March 12, 1950 
I am sor ry that it is against the rules of 
our Board of Education to furnish names of teachers 
for any purpose. 
However, on the sheet you furnished me, I 
have listed ·t;he schools in Washington which have 
cooperative-·training programs in retail selling. 
I suggest that you send your questionnaire to 
the principals of these schools who, I am sure, 
will give them to the teachers concerned. 
Encl. 
ESP:mc 
S:f.ncerely, 
Estelle s. Phillips 
Head of Department 
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LETTER OF TRANSMITTAL SENT TO 149 HIGH 
SCHOOLS IN. THE MIDDLE ATLANTIC STATES AND WASHINGTON, D.C. 
~~ICH CARRY ON THE COOPERATIVE-TRAINING PROGRAM IN RETAIL SELLING 
Concord High School 
Concord, :Mass. 
:May 14, 1950 
Teacher-Coordinator or Principal 
Dear 
Under the direction of Profes~or Lester I Sluder 
of Boston University, I am conducting a survey of the 
cooperative training prog rams in retail selling in the 
Middle Atlantic states and Washincton, D.C. Your name 
has been referred to me as a teacher-coordinator by 
, with whose permission this 
study is being conducted. 
The purpose of this research is to determine the 
current practices and trend·s in the organization and 
operation of the cooperative retail programs. The 
results will be made available to all teachers who 
partie ipa te. 
The checklist is constructed for easy checking 
and will require only a few minutes of your time to 
complete~ ' 
A return enve lope is enclosed for your conven-
ience in replying. Your assistance in this study 
will be very much appreciated. 
cah 
encs. 
Yours very truly, 
(Miss) Gertrude E. O'Donnell 
APPENDIX D 
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Survey of Cooperative Tra ining Programs in Retai l Selling 
Name of School --~------------------------------------------------------City or town ____________________________ Sta te __________________________ _ 
Name of Person Re sponding ___________________________________________ __ 
Officia l Position ------------------------------------~-----------------
Please chec k population of city or town in which your school i s 
loc Rted: 
) 5,000 or under 
) 5,00 1 to 20,000 
) 20,00 1 to 50,000 
50,001 to 100,000 
100,001 to 250,000 
Over 250,000 
ORGAN IZATIONAL ,1SPECTS OF PROGR ~.M 
/'.. When was your cooperative retail-selling program started? 
DHte 19 
B. What is y our enrollment in your retail selling program this year? 
Girls Boys Tota l Enrollment 
c. Please check the leng th of y our reta il selling progr am (exclusive 
of preparatory . curriculum). 
( ) 1. One-year program 
( ) 2 ·. Two -yea r prorram 
D. Plea 3e chec k any change whi ch y ou have made in the l ength of the 
pro gr am since its st art. 
( ) 1. Changed from one-year to two-year program 
( ) 2. Chan ge d from two-yea r to one~year program 
( ) 3. No change made 
( ) 4. Other variat ion~----------------------------------------~--
E. If the length of your pro gram was changed, pl c9.se str.tte the most 
imp or t~n t r e". Eon for the ch'l nge ·------------------------------
F. Pl eas e chec k the form of your program. 
( ) 1. Altern2ting 
( ) 2. Nonn lternqting 
( ) 3. Other V'tri ·:: tion (plen.s e name) __________ ...,._ ____________ _ 
G. Please check nny change whi ch h2s been m0 de in the form of your 
pr~sr ~m . since its st~rt. · 
( ) 1. Chnnged from nonalternating to ~ lternating 
( ) 2. Ch~nged from a ltern~t ing to non~lternating 
( ) 3. No change ma de 
( ) 4. Other vari a tion ________________ ~----------------------
2 
H. If the I~orm of your pro gr P.m 1·Tt·.s chr.nged , ~J lea. e e state the ~:.1~s t 
i m:0 ortE~.n t r c-"'.EO n for the chang_e. ________________ _ 
I. I f the nonQlternating pl an i s 
of echool r.nd FOrk under your 
usBd; please ind icate the hours 
pro §!. ra.m. 
D ~y Time Classes Be~in End 
12:00 EJ: . lion. 8 :15A.ii , 
11on. 
Tues. 
·~ e<L 
Thur s . 
Fri. 
S2.t. 
. J. If the al tern2.ting plan is u s ed, indicate 
1-rork :period, 
( ) l. One month 
( ) 2. Ti.fO 1,reeks 
( ) J. One - ~'reek 
( ) L:- . One day 
( ) 5. Other variPtion 
\vork BP.gins 
1: 00 p. :; . 
the length 
·K. Do you limit 
( ) Ye s 
the enrollment in your prot;rcun? 
( ) No 
of 
Ends 
C:: • r. r 1 p : .r ~--· - .!. · 
the 
L. If the enrollment is limited, pleare check the reasons for this 
p re.c tic. e. 
( ) 1. High standards of selection set by the school 
( ) 2. High ste.ndards set by the cooperc.ting rnerch.smts 
( ) J, Limited school facilities 
( ) 4. Number of 1--rork posit ions gvailable ( ) 5. Co or d ina tion difficulties ( ) 6. Other r ea.sons, p le e.ee spec ify _______ ...,.. ______ _ 
M. Pleare check the factors which determine the eligibility of 
students l·rho v-r ish t o enrol l in your pro gra.m. 
( ) 1. At tendan ce recor ds 
( ) 2 . He ~lth records ( ) J. Chrono lo g ic~l age ( ) 4. Siz e of s tudent ( ) 5. General scholar tic averagea • ( ) 6 . Int ell i gence quotient (st e.teminimum) _____________ _ 
( ) 7. Student 1 s appearance 
( ) 8 . Pers onality of r tuden t ( ) 9. Pup il's reoue s t 
( )10. In~ eres t i~ventories, such a~ Kuder or Strong 
( )11. Other fgctors (pleo.ee snecify) ________ __, _____ ~ 
•· 
N. 
o. 
Pleas e check the method of' selection of students for enroll-
ment in your prosram . 
( ) l. Selection by t he coordina tor 
( ) 2. Se l ection by the merchant 
( ) 3. Selection by a co~~ittoe of merc~ants ani te~ chors ( ) L~. Other ( ple ase no.:r;1e ) _______ . __ _ 
C1:1eck the bases used in selecting a coop era t inc; store. 
) l. 1'/Iethods c~nd s ys ter:1s of the store 
) 2. Pl'Ospects f or permanent G'n~ loyment in the store after 
tra inin£?; (( )) J .• Full coope ration from the store 
4 Prox i mi ty of store ( } 5. Prestice of store ( ) 6 . Size of s,tore 
( ) 7 • S to re e thic s { ) B. Personne l employed 
( ) 9 . ne:munera ti on to worlcers 
( ) 10. 'Nor ldnc; condi tions in L"le store 
( ) ll. Probabi lity of steady em:J loyment throuc;hout the year 
( )12. Probability of e:n) loyme nt of cooperative s t u dents 
durinc depressions 
)1 3. Please indicate other factors considered 
-·· -- - -·------- ·---·----------
A. Plet:lse checlr t '1e subjects included in your coope r c, tive-retail-
sel l ing progr n:-r:. . 
( ) 1. Sal esman~hi~ and retail ·sellinc 
( ) 2. ~~nr; lish an ::l oral exln'ess ion 
( ) ) . Conr:1odi ty studies ( ) 4· Color-Line-D!3sir.;n ( ) 5. Advertisinc and J i sp lay ( ) 6 . . ?as ~:1i on 
( ) 7 . Textiles 
( ) 8 . Nonto~di l os (l eo. ther, 'fur , e tc.) 
( ) 9 . .Jusiness and store arit~r:1et ic 
( )10. Economics of rctailinc 
( )11. Store organizat ion a nd p r a ctices 
( )12. 3usiness ethics 
( )13 . Personal development 
( )14 . Job problems 
( )15 . Typewri tinG 
( )16. :Iygiene 
( )17. Physical training 
( )1 .:3 . Others (Pl ea se li s t) __________________ _ 
3 . Is there a pre)aratory curri culum at your school f or cooperat-
ive-retai l selling? 
... 
~ 
e 
4 
C. If c. :""'re~0o.rator7 currtcultF1 exists, ;;lease checl.r tbe si1bjects 8 6 
included. 
( ) 1. General S2 lesr:ans):rjiJ 
( ) 2. Lus:!_ noss 8 r:l. tbr·!e t j_ c 
( \ 3. Tieta:t l bo oli:keopj_n 0 ) ( ) 4. Elenen t ar;.r b'\.J.S :i ness train5ng or junior busj_nes s tra5.nj_n8 
( ) 5. Elementary re tc:\'_lin8 
( ) 6. Economj_cs 
( ) 7. Economic ge oe;ra}::- hy 
( ) s. Commodity s tu.di o s 
( ) 9. I'eroonal devolo--JTle :: t 
( )10. Art-color 
( )11. Typor' ri tine 
( )12. Textj_le s 
( )13. Bn siness ethics 
( )14. Economics of retail i ng 
( )15. Others (please l 5st) 
D. If your school does not at present hcwe a prepar2,tory curriculum 
for your program, do ~ou ~elieve one should be started? 
( ) Yes ( ) No 
E. rlease rank in the order of their most f~equent use t~e methods 
vou use in presenting the sUbJ"ect matter. -
'( ) 1. Demonstration s ales by t h e pupil 
( ) 2. Demonstrations and lectures b~· the teacher 
( ) 3. Class discuss ) ons of the problems enc01..mted by tl)e stu-
dents in their nork activities 
( ) 4. I'Ierchandise manuals built by tbe students 
( ) 5. Cl8.SS discc'uss ion based on text assignment 
( ) 6. Assir;nment of notebook projects 
() 7~ Discussion of students' r.'ork exper:J.ence 
( ) s. Tall~ s b y bu~j_nes:=-men and Ders onnel directors 
(. ) 9. Field tr ::ps to fe.ctories, businesses and stores 
( )10. Fle8.se indicate otl:e r metbods used. ___________ _ 
F. :~lease indicate '7hich of the follo'.'i nt; m8.t8rials are used S.n 
'rour ,.~ ro r;ram. 1 ) 1 ·. S~lla~us or outline 
( : 2 . T~xt~ ooks, please na~e tborn 
:~or E)ellinr; __ _________ _____ ·· ·-- __ ___ -·- -- -·· - -· ---·- -- ·-
l"or .t ... dvert:i s:iry: ·· am~ Djsplay _________ _ 
For Coran od :i. t::,;·study ___ ___ ·---·-- - ~ -- --·- · - - :--- ------ -- - --
----·--.. -- - ·---
e 
'~ 
) 3, 
) 4 . 
) 5 . 
) 6 . 
) 7. 
) 8 . 
) 9 . 
) 1 0 .; 
)11 . 
) 12. 
Government bulletins 
Buyers 1 manuals 
Manufactur e r s ' bulletins end literature 
School store 
Dummy store 
Merchandise manuals 
Trade peri od i c8ls 
Fashion magazines 
Voice record ing machine 
Reference books 
5 
8 7 
)13. Others _______________________________________________________ _ 
G. If you 
( ) 1 • 
( ) 2 . 
( ) 3 . 
( ) 4 . 
have a demonstr~ ion laboratory , check it ems it contains . 
C"lsh re g i ster 
Counters and display ma terial 
Wrapping mater ials 
Mechanica l dev ic es (please name) 
--------------------------~--
H. Check the f actors wh ich infl 1Jence your selection of t eaching 
materials in your . ~rogram . 
( ) 1. Spec ific r equire~ents of the cooperating s t ores 
( ) 2 . Specific rcqu i~ements of the school 
( ) 3 . Stand9.rds anc-1 re qn ir ements of the Federal or State Depart-
ments of Educ a tion 
( 4 . Teacher inves tigation of new store me thods 
( 5 . Periodic survey and Gnalysis of loc a l conditions 
( 6 . Content of other progr ams in other schools 
( 7 , Plee.se indic a t e any other factors~------------------------
I, Pleqse indicate the adequa cy of the te a ching ma.teriols now a t 
your disp os ?.. l. 
( ) 1 . Fully adequate 
( ) 2 . Adequate in mos t situa tions 
( ) 3 . Inadequa tc ( ) 4 . Add iti ona l Comments _______________________________________ _ 
EVALUATION 
t . Check the means you use to evaluate the pupil's store work. 
) 1 . Observation of the pupil on the job by the teacher 
) . 2 . Ra ting she e t used by teacher 
) 3 . Rating sheet u sed by employer 
) 4 . Conferenc es of te ac her and emp loyer 
) 5 , Tescher - studen t co nferences 
) 6 . Objective exa rninRt i on of sales records , counter check, 
and o ther s e llinc a ctivities 
7 , Ple ase nam e other meRn s used 
G .• 
B• Chccl~ 2.ny outst and ing '~ e ficionc:i.os foun d in y our stu ,..l ents • 8 § 
( ) 1. 810':-J l c r..rncrs 
( ) 2. Poor command of ~ :nc; li. sh 
( ) 3. Lack of comm~nd of Basic Arithmetic 
( ) 4 • In a b j 1 5. t ~r t o '',l r :t to 1 o c; i 1) 1 y 
( ) 5. Lr..ck of prope r pe rsonal traits or ~ ork habits 
( ) 6. Unn illinc ne s s to ac r opt responsibility 
( ) '7 . Leek of :l ni t i ec t5.Yo 
( ) 8. Ctllors (nf'rc tl~ep) 
-----------------------------------------
C. Tl ors c 5 n 0. :Lcr.to t } o O]:tcnt of tJ~' o :i. J"'1) 0rt r ncc of t he f ol J.oP5.ng 
nroblol,lS to t l· o s ucco c~ <'3 of your ,-:- ro c; re ,~' • 
Very 
Imp . 
Fo.irly 
I mp . Unimp. 
1. Imn :::~ turi ty of pup :l ls ···--·-·- __ 
2 . l ·ac lc of 8.C equ8te toncl-.j_ ng m~tori nl(_ ' i __ __  _ 
3. Ex•1lo~ t at~_ on o~ student lJy mei'cbant __ ____ i~----r-- ---
4. · Co ordJ.n2,t :L ng sT;ore ··; o r k to scho ol . j 
rJ o:~) ~ , ____ _______ ,.;.__ --- - --· 
5. Limited oxpor:i. c: r:co fo r pu pils on · 
tl10 -·~ OlJ ; 
6. Lacl~ of t :i.me ~ncJ. ;::- c.: rsonnol for ; --- -- -~------ · ---·· 
a dequa te sup orvis :i on I________ I . f-- ---7~ Limited store po s i t ions ~vailcblo t_ 1 _ 
8 . Lack of stud on~ J.nt orcst :i. n ') rogramL_ __ ______ J_ ___ _ J __ _ 
9 . l:nf2.V0r2.ble }.n:L: l}_c; pe e of other wor-: ! I 
lee r s in st ore on s t u;1.ont tre.ine o ~-- - -- -·: __ __ __ __L ____ _ 
A. pler,so j_ndj.c e. to extent of nood for j_m1') rov i n s various ph ns os of 
your coope rat :i . vo -rota~ 1 - scll:l.ng r ro t_; r 8.rn . 
Grant Moderate ~5tt le 
1. ~~iat~rir. ls t1s o cl ~- n ·:.7r oc rnm L--- _ _ I ---==t-----2 . Sub1ccts includ ed i n nro iT rar ~ ~ 
3. FUJ)j_l soloctj_on for proc~am ~~-=-=·=~--[=== -==~-==~ 
4 . Coo:porati on c.nd roc 5.procF,l work ! --4 
for morcllants l---
1 
__ _ _ 
5. Supe rvis i on and control ! 
6. Flann5.n g for fut ur o no od s ~==~ ~~--- . ·f------~-
7 . f r o;-.c r a tor:" curriculum for 1 ~ 1 
t 1- c Coopo r e. t :l.ve :" ros rnm. t-·- ----+-----·- ·-
8. Ct ho rs t . ---·-· -----·- -·--· ,__.------·---
----- ----- --------
---·--·- - ! l 
-------·- · -----. __ =t ___ _._l __ __, __ _ 
Dear 
APPENDIX E 
FOLLOW-UP CARD 
Concord High School 
Concord, :Mass. 
May 23, 1950 
-------
On May 3, I mailed to the teacher-coordinators 
in the Middle Atlantic States and Washington, D.C. 
a questionnaire surveying their cooperative-train-
ing programs in -retail selling. Fifty-four per 
cent of these questionnaires have -been returned. 
If a larger percentage of checklists is 
returned, the findings of my research study will 
be more valid. 
I would very much appreciate it if you would 
complete the checklist and return it to me at your 
earliest convenience. 
Sincerely yours, 
(Miss) Gertrude E. O'Donnell 
8 Q, "-.} 
APPENDIX F 
HIGH SCHOOLS IN THE MIDDLE ATLANTIC 
STATES .AND WASHINGTON, D.C. WHICH CARRY ON 
THE COOPERATIVE-TRAINING PROGRAM IN RETAIL SELLING 
HIGH SCHOOL 
-
Dover High School 
Laurel High School 
Milford High School 
GeQrge W. Carver Vocational 
High School 
P.S. duPont High School 
Wilmington High School 
Allegany High School 
Hagerstown High School 
DELAWARE 
MARYLAND 
N.H.'VY JERSEY 
-
Atlantic City Vocationa·l and 
Technical High School 
D.P. Sweeney High School 
Bloomfield High School 
Bridgeton High School 
Camden High School 
Woodrow Wilson High SchQol 
Lower Camden County Regional 
High School 
Battin High School 
Senior High School 
Memorial High School 
New Brunswick High School 
Orange High School 
Somerville High School 
NEW YORK 
--
Philip Schuyler High School 
Wilbur H. Lynch High School 
Baldwin High School 
Batavia High School 
Riverside High School 
LOCATION 
Dover 
Laurel 
Milford 
Wilmington 
Wilmington 
Wilmington 
Cumberland 
Hagerstown 
Atlantic City 
Bayonne 
Bloomfield 
Bridgeton 
Camden 
Camden 
Clementon 
Elizabeth 
Long Branch 
Millville 
New Brunswick 
Orange 
Somerville 
Albany 
Amsterdam 
Baldwin 
Batavia 
Buffalo 
APPENDIX F (Continued) 
HIGH SCHOOL 
-
NEW YORK (Continued) 
--
Canandaigua Academy 
Cohoes High School 
Cortland High School 
Depew High School 
Dunkirk High School 
Southside High School 
Sewanhaka High School 
Freeport High School 
Geneva High School 
Hastings-on-Hudson High School 
Haverstraw High School 
Hempstead High School 
Herkimer High School 
Hornell High School 
Huntington High School 
Jamestown High School 
Johnson City High School 
Kingston High School 
Lansingburg High School 
Lockport High School 
Medina High School 
Middletown High School 
Hendrick Hudson High School 
Newark High School 
Christopher Columbus High School 
James Monroe High School 
Theodore Roosevelt High School 
Wm. Howard Taft High School 
Brooklyn Automotive High School 
Fort Hamilton High School 
Lafayette High School 
91 
LQC_I\.TION 
Canandaigua 
Cohoes 
Cortland 
Depew 
Dunkirk 
Elmira 
Floral Park 
Freeport 
Geneva 
Hastings-on-Hudson 
Haverstraw 
Hempstead 
Herkimer 
Hornell 
Huntington 
Jamestown 
Johnson City 
Kingston 
Lansing burg 
Lockport 
Medina 
Middletown 
Montrose 
Newark 
New York (Bronx) 
New York (Bronx) 
New York (Bronx) 
New York (Bronx) 
New York (Brooklyn) 
New York (Brooklyn) 
New York (Brooklyn) 
New York (Brooklyn) 
New York (Brooklyn) New Utrecht High School Prospect Heights High School 
Newtown High School New York (Elmhurst,L.I.) 
Central High School of Needle 
Trades 
High School of Commerce 
Washington Irving High School 
Julia Richman High School 
Curtis High School 
Nyack High School 
Oceanside High School 
New York 
New York 
New York 
New York 
New York (St. George) 
Nyack 
Oceanside 
APPENDIX F (Continued) 
HIGH SCHOOL 
NEW YORK (Continued) 
Oneonta High School 
Oswego High School 
Patchogue High School 
Peekskill High School 
Penn Yan High School 
Port Jervis High School 
Port Washington High School 
Poughkeepsie High School 
Riverhead High School 
Benjamin Franklin High School 
Jefferson High School 
John Marshall High School 
Monroe High School 
West High School 
Salamanca High School 
Mont Pleasant High School 
Nott Terrace High School 
Solvay High School 
Spencer Central School 
Griffith Institute and Central 
School 
Stillwater High School 
Central High School 
Eastwood High School 
North High School 
Troy High School 
Utica Free Academy 
Valley Stream Central High School 
Watertown High School 
White Plains High School 
Whitesboro Central School 
High School of Commerce 
Allentown High School 
Ambridge High School 
PENNSYLVANIA 
Lower Merion Senior High School 
Beaver Falls High School 
Carlisle High School 
Chester High School 
LOCATION 
Oneonta 
Oswego 
Patchogu.e 
Peekskill 
Penn Yan 
Port Jervis 
Port Washington 
Poughkee:psie 
Riverhead 
Rochester 
Rochester 
Rochester 
Rochester 
Rochester 
Salamanca 
Schenectady 
Schenectady 
Solvay 
Spencer 
S:pringfield 
Stillwater 
Syracuse 
Syracuse 
Syracuse 
Troy 
Utica 
Valley Stream 
Watertown 
White Plains 
Whitesboro 
Yonkers 
Allentown 
J\m.bridge 
Ardmore 
Beaver Falls 
Carlisle 
Chester 
HIGH SCHOOL 
Scott High School 
Academy High School 
East High School 
APPENDIX F (Continued) 
PENNSYLVANIA (Continued) 
Strong Vincent High School 
Greensburg High School 
John Harris High School 
William Penn High School 
Hazleton Senior High School 
Indiana High School 
Kittanning High School 
McCaskey High School 
Lansdowne High School 
MeKees~ort High School 
New Kensington High School 
Bartram High School 
Bok Vocational School 
Frankford High School 
Franklin High School 
Germantown High School 
Gratz High School 
Kensington High School 
Northeast High School 
Olney High School 
William Penn High School 
Roxborough High School 
South Phila. Boys High School 
South Phila. Girls High School 
West Phila. High School 
Allerdice High School 
Allegheny High School 
Bellefield Girls Voc. High School 
South High School 
Westinghouse High School 
Pottsville High School 
Reading Senior High School 
U~~er Darby High School 
Warren High School 
Williamsport Technical Institute 
William Penn Senior High School 
0'"" 
. . i:) 
LOCATION 
Coatesville 
Erie 
Erie 
Erie 
Greensburg 
Harrisburg 
Harrisburg 
Hazleton 
Indiana 
Kittanning 
Lancaster 
Lansdowne 
McKeesport 
New Kensington 
Philadelphia 
Philadelphia 
Philadelphia 
Philadelphia 
Philadelphia 
Philadelphia 
Philadelphia 
Philadelphia 
Philadelphia 
Philadel~hia 
Philadel~hia 
Philadelphia 
Philadelphia 
Philadelphia 
Pittsburgh 
Pittsburgh 
Pittsburgh 
Pittsburgh 
Pittsburgh 
Pottsville 
Reading 
Upper Darby 
Warren 
Williamsport 
York 
APPENDIX F (Continued) 
HIGH SCHOOL 
DISTRICT OF COLUMBIA 
Burdick Vocational High School 
Cardozo High School 
Dennison School 
Eastern High School 
McKinley High School 
Roosevelt High School 
LOCATION 
Washington 
Washington 
Washington 
Washington 
Washington 
Washington 
. APPENDIX G 
HIGH SCHOOLS IN THE MIDDLE ATLANTIC STATES 
Alr.D WASHINGTON, D.C. ViHICH CARRY ON THE COOPERATIVE 
TRAINING PROGRAM IN RETAIL SELLING INCLUDED IN THE STUDY 
HIGH SCHOOL 
DELAWARE 
Dover High School 
Laurel High School 
George w. Carver Vocational 
High School 
P.S. duPont High School 
Wilmington High School 
MARYLAND 
Allegany 
NEW JERSEY 
D.P. Sweeney High School 
Bloomfield High School 
Camden High School 
Woodrow Wilson High School 
Lower Camden County Regional 
High School 
Battin High School 
Senior High School 
Memorial High School 
New Brunswick High Scho.ol 
Somerville High School 
Wilbur H. Lynch High School 
Baldwin High School 
Riverside High School 
Cortland High School 
Dunkirk High School 
Southside High School 
Freeport High School 
Geneva High School 
Herkimer High School 
Kingston High School 
NEW' YORK 
LOCATION 
Dover 
Laurel 
Wilmington 
Wilmington 
Wilmington 
Cumberland 
Bayonne 
Bloomfield 
Camden 
Camden 
Clementon 
Elizabeth 
Long Branch 
Millville 
New Brunswick 
Somerville 
Amsterdam 
Baldwin 
Buffalo 
Cortland 
Dunkirk 
Elmira 
Freeport 
Geneva 
Herkimer 
Kingston 
APPENDIX G (Continued} 
HIGH SCHOOL 
NEW YORK (Continued} 
Lockport High School 
Medina High School 
Middletown High School 
Newark High School 
Christopher Columbus High School 
Fort Hamilton High School 
Nyack High School 
Oneonta High School 
Oswego High School 
Peekskill High School 
Penn Yan High School 
Port Washington High School 
Riverhead High School 
Benjamin Franklin High School 
John Marshall High School 
Mont Pleasant High School 
Griffith Institute and Central 
Scho ol 
Stillwater High School 
Troy High School 
Utica Free Academy 
Valley Stream Central High School 
Watertown High School 
White Plains High School 
Whitesboro Central School 
High School of Commerce 
Allentown High School 
Ambridge High School 
Beaver Falls High School 
Carlisle High School 
Chester High School 
Scott High School 
Academy High School 
Greensburg High School 
PENNSYLVANIA 
John Harris High School 
Hazleton Senior High School 
Indiana High School 
Kittanning High School 
LOCATION 
Lockport 
Medina 
Middletown 
Newark 
New York (Bronx) 
New York (Brooklyn) 
Nyack 
Oneonta 
Oswego 
Peekskill 
Penn Yan 
Port Washington 
Riverhead 
Rochester 
Rochester 
Schenectady 
Springfield 
Stillwater 
Troy 
Utica 
Valley Stream 
Watertown 
White Plains 
Whitesboro 
Yonkers 
Allentown 
Ambridge 
Beaver Falls 
Carlisle 
Chester 
Coatesville 
Erie 
Greensburg 
Harrisburg 
Hazleton 
Indiana 
Kittanning 
APPENDIX G {Continued} 
HIGH SCHOOL 
PENNSYLVANIA (Continued) 
McCaskey High School 
Lansdowne High School 
MaKeesport High School 
New Kensington High School 
Bartram High School 
Bok Vocational School 
Germantown High School 
Gra tz High School 
Northeast High School 
Roxborough High School 
South Phila. Boys High School 
South Phila. Girls High School 
West Phila. High School 
Allegheny High School 
Bellefield Girls Voc. High School 
South High School 
Westinghouse High School 
Pottsville High School 
Reading Senior High School 
Upper Darby High School 
Warren 
Williamsport Technical Institute 
William Penn Senior High School 
DISTRICT OF COLUMBIA 
Burdick Vocational High School 
Cardozo High School 
Eastern High School 
McKinley High School 
Roosevelt High School 
LOCATION 
Lancaster 
Lansdowne 
McKeesport 
New Kensington 
Philadelphia 
Philadelphia 
Philadelphia 
Philadelphia 
J::hiladelphia 
Philadelphia 
Philadelphia 
Philadelphia 
Philadelphia 
Pittsburgh 
Pittsburgh 
Pittsburgh 
Pittsburgh 
Pottsville 
Reading 
Upper Darby 
Warren 
Williamsport 
York 
Washington 
Washington 
Washington 
Washington 
Washington 
